
1.2 Grammar – Find someone who …

Materials: One worksheet for each student
Language: Present Simple, Present Continuous and 
state verbs   

• Tell students that they are going to find out more about 
one another by asking questions using the Present Simple 
and Present Continuous.

• Practise the kinds of questions that students will ask during 
the activity. Point out that if the sentence involves an 
adverb of frequency, e.g. Find someone who never reads 
a newspaper, the question should not use the adverb but 
should be phrased How often do you …? Also point out 
that even if the sentence is negative, the question will still 
be positive, e.g. for both Find someone who likes pop 
music and Find someone who doesn’t like pop music the 
question is the same: Do you like pop music?

• Hand out a worksheet to each student and tell them to 
read it through and to ask if there is anything they don’t 
understand.

• Demonstrate the activity. Ask a student the first question (Do 
you love loud music?). If their answer is yes, write their name 
down on the worksheet next to loves loud music. If their 
answer is no, ask the same question to a different student.

• Explain to students that they should ask their questions 
to different classmates and that two questions is the 
maximum that they can ask any one student.

1.3 Reading and Vocabulary – Match and create

Materials: One worksheet for each pair of students
Language: Vocabulary and expressions for 
describing objects   

• Tell students that they are going to work together in 
pairs to complete a description of a science project and 
then they are going to use the expressions and their 
imaginations to create their own idea for a science project.

• Hand out a worksheet to each pair of students. Tell them 
to look at Exercise 1 and match each sentence beginning 
with a sentence ending.

• When they have finished, elicit the answers. Then tell 
students that you want to describe an idea for a science 
project that helps the environment or society in some 
way. Describe an idea that you have for a science project. 
E.g. It’s made of metal and wood. It can turn leaves 
into paper. It looks like a big machine. I invented it 
because we need lots of paper and no one uses leaves 
for anything. It’s a good science invention because it 
means we don’t cut down so many trees.

• Tell students to think of and discuss their own idea for a 
science project. They should complete the sentences in 
Exercise 2 to describe their project.

• When the pairs are ready, invite them to present their 
project to the class.

Answers:
1 plastic and metal 2 make plastic wrappers into bricks 
3 a big black box with a big hole at the top 4 wanted to 
fi nd a useful way of using old crisp packets 5 it turns waste 
into something useful

Instructions and Answer key
1.1 Vocabulary – Word friends

Materials: One worksheet for each student, scissors
Language: Lifestyle and technology 

• Hand out the worksheet to individual students.
• Tell them to complete the questions with the words in the 

box. Encourage students not to refer to their Student’s 
Book. However, allow less confident students to do this 
if necessary.

• When students have completed the questions with the 
missing words, elicit the correct answers.

• Students then cut out the questions to create individual 
cards.

• Put students into small groups and ask them to put the 
individual cards face down in a pile on the table. Students 
take turns to pick a card and ask a member of the group 
the question on the card. Encourage students to ask 
subsequent questions to get more information from 
their partner.

• Continue until all the questions have been asked.

Answers:
 1 Who do you follow on social media?
 2 Are you going to post on social media later today?
 3 How many remote controls are there in your house?
 4 How often do you message someone?
 5 Do you often connect with new people on social media?
 6  How often do you set a new password on your social media?
 7 Have you ever deleted a photo from your social media?
 8 How often do you chat online with friends?
 9 What type of information do you search for most online?
10 When was the last time you took a selfi e?
11 When do you normally update your story?
12 What website did you last share a link for?



Instructions and Answer key
1.4 Grammar – We‘re similar!

Materials: One worksheet for each student
Language: verb + ing / verb + to-infinitive

• Tell students that they are going to complete some 
sentences to make them true for themselves and then 
share their ideas in a group to see if their sentences are 
also true for the other students in the group.

• Hand out a worksheet to each student and tell them to 
complete the sentences with a word or short phrase.

• Put students into groups of four. Each student writes the 
names of the other three students on their worksheet.

• One student starts by reading out a sentence. The other 
students say whether the sentence is true for them as well. 
(They don’t need to have written the same on their own 
worksheet.) The first student then ticks the box under the 
name of each student who says the sentence is true for 
them. The process is repeated for all his/her sentences.

• The other students in the group do the same for all of their 
own sentences.

• Then students add up the total number of ticks under each 
student’s name and see who in their group they are most 
similar to.

• When the groups have finished, invite them to tell the 
class who in their group they are most similar to and how 
many sentences are true for them both. Ask them to give 
examples of some of these sentences.

1.5 Listening and Vocabulary – What do you do?

Materials: Section A and Section B for each pair of 
students
Language: Prepositions of time: in, at, on

• Tell students that they are going to complete some 
questions with prepositions.

• Put students into pairs and hand out Section A to one 
student and Section B to the other student. Tell them to 
complete the sentences using the correct prepositions.

• The pairs tell each other which preposition they have used 
in each of their questions and help each other correct any 
mistakes.

• Then students take turns to ask each of their questions and 
to note down their partner’s answers.

• When the pairs have finished, invite them to tell the class 
any interesting information they have found out about 
their partner.

Answers:
A 1 in 2 at 3 in 4 on 5 on 6 in 7 at 10 at
B 1 on 2 on 3 in 4 at 5 on 6 at 7 at 10 at

1.6 Speaking – What should I do?

Materials: One set of role cards for each pair of students
Language: Describing a problem, suggesting solutions 
and accepting or rejecting solutions

• Put students in pairs. Explain they are going to take turns 
to describe a problem before making suggestions and 
then agreeing on a solution, using the phrases from the 
Speaking Box in the Student’s Book on p.18. Quickly go 
through the phrases with the students, asking them: How 
can you describe a problem?, What phrases can you use 
to suggest solutions? and How do you accept or reject 
a solution?

• Strong classes can practise Situations 1, 2 and 3. With less 
confident classes, it may be necessary for the students to 
complete only one of the situations.

• After students have done their conversations in pairs, invite 
them to act out their conversations for the rest of the class.

1.7 Writing – Correct connectors

Materials: One worksheet for each student
Language: Connectors

• Hand out a worksheet to each student.
• Draw students’ attention to the connectors in the box and 

the three categories. Elicit an example of each category 
from the words in the box. Then allow students time to 
complete the task individually (Exercise 1).

• Next, tell students to complete the sentences with their 
own ideas (Exercise 2). If necessary, do the first as an 
example on the board. When they have finished, elicit 
ideas to check if students have completed the sentences in 
a way that makes sense.

• Put students into groups of three and ask them to cut 
out the two parts of each sentence on their worksheets. 
They then place them face down in two piles on the 
table (one pile is the sentence starters and the other pile 
is the students’ own ideas), making sure both students’ 
sentences are combined.

• Students take turns to choose a word card from each pile 
and read aloud the entire sentence. As a group, they have 
to decide if the sentence is grammatically correct or logical. 
If it is, the person who picked up the sentences gets to 
keep them. The person at the end with the most pairs of 
sentences wins.

• When students have finished, invite them to share some of 
their correct sentences with the rest of the class.

Answers:
Adding information: as well as, also, too, and 
Contrast: although, however, but 
Giving reason: so, because



should think about the correct verb form and how to form 
a question before they say their sentence and ask their 
question. If their partner thinks they have used the wrong 
verb form, they should correct them.

• The pairs should repeat the process with all the cards in 
the pile.

Answers:
1 to stay up; to stay up 2 ’m reading; Are you reading 
3 like; Do you like 4 always play; Do you play 5 tidying; 
tidying 6 ’m wearing; Are you wearing 7 don’t know; Do 
you know 8 never go; Do you ever go 9 having; having 
10 ’m having; Are you having 11 need; Do you need 
12 often eat; Do you often eat 13 to become; to be-
come 14 ’m trying; Are you trying 15 don’t understand; 
Do you understand 16 sometimes use; Do you ever use 
17 at speaking; at speaking 18 ’m not sitting; Are you 
sitting 19 want; Do you want 20 never upload; Do you 
ever upload

1.10   Culture – Project worksheet: a 
digital presentation

Before the lesson: A digital presentation can be made 
using a presentation programme like Microsoft PowerPoint. 
It contains slides with titles, text and images. It can also 
contain other embedded elements, like videos. Many 
students will probably be familiar with the technology as 
they are a popular way to produce school projects.
You will need: a computer / laptop with access to the 
internet; a digital presentation tool; a projector/screen to 
show the presentations. If students don’t already have 
access to a presentation tool, there are tools online that can 
be downloaded for free. Make sure at least one person in 
each group has access to a presentation tool at home.
A non-digital option: Without access to a computer or the 
internet, or if you only have limited access, you may prefer a 
non-digital option. Instead of creating a digital presentation, 
students can prepare an infographic about their chosen 
learning app. An infographic is a poster that contains lots 
of facts that are presented in a visual way. Students work in 
groups and do Exercises 1, 2 and 3. They write texts for their 
parts of the infographic and look for images in magazines or 
use materials printed from the internet to illustrate it.
You will need:
printed materials (information and photos)
paper (A3) – a sheet for each group
coloured pens / pencils
glue, tape / adhesive tack

Step 1 Class work

Warm up:
• Ask students what apps they regularly use. Ask them what 

these apps do and if there is anything they would do to 
change the app. Allow students time to think individually 
before they discuss in pairs. When students have finished, 
invite them to share their ideas with the rest of the class.

• Ask students if they have ever made a digital presentation. 
If so, encourage them to tell the class what it was about 
and if they found it difficult.

• If possible, show students an example of a digital presentation.

Instructions and Answer key
1.8 Unit 1 Vocabulary – Find the words

Materials: One worksheet for each student or pair 
of students
Language: Vocabulary from Unit 1

• Tell students that they are going to follow clues to find 
words from the unit in a word search puzzle.

• Hand out the worksheet to individual students or to pairs 
of students.

• Tell them to try to guess what the words might be for each 
of the word categories before they look for them in the 
word search.

• When students have finished, elicit the answers and check 
that students are using the correct pronunciation.

Answers:
1 strange, boring, terrible
2 midnight, morning, Sunday
3 earbuds, power bank, password, app
4 take, connect, search
5 message, follow, update 
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1.9 Unit 1 Grammar – How about you?

Materials: One set of cards for each pair of students
Language: Present Simple, Present Continuous, state 
verbs, verb + to-infinitive, verb + ing

• Remind students about when we use the Present Simple 
and the Present Continuous and discuss state verbs.

• Talk about verbs which are followed by the to-infinitive and 
verbs which are followed by an -ing form.

• Tell students that you are going to give them cards which 
contain a sentence and a question. For each card, they 
choose the correct verb form for the sentence and say it 
to their partner. Then they ask their partner the question, 
using the correct verb form.

• Hand out a set of cards to each pair and place them face 
down in a pile. Students take turns to take a card. They 



Step 3 Group work

• Students decide if they will prepare their slides separately 
and then one person puts them together to create the 
presentation or if they will create it together.

• Students use the checklist to review their digital 
presentation and decide if there are any parts which can 
be improved.

• Students rehearse their presentation.

Step 4 In class

• Each group shares their presentation with the other 
students.

• While students are watching each presentation, they 
should think of any questions they want to ask or they can 
use the example questions in Exercise 5. They then ask the 
questions and discuss the presentations. They should first 
say what they like about each one and then focus on the 
areas that could be improved.

• Give feedback to each group praising them for their efforts 
and highlighting any areas for improvement.

• After all the groups have given their presentations, 
students discuss as a class which learning app they found 
the most interesting and why.

2.1 Vocabulary – Weather charts

Materials: Section A or Section B for each student
Language: Vocabulary for weather and temperature

• Tell students that they are going to ask and answer 
questions about the weather and temperature.

• Write London on the board and ask students to say a 
question they could ask to find out about the weather 
in London at the moment (What’s the weather like in 
London?). Then ask them to say a question they could ask 
to find out about the temperature (What’s the temperature 
in London?). Explain that they are going to ask and answer 
questions with a partner, so that they can complete a 
weather chart about different cities.

• Put students into pairs and hand out Section A to one 
student and Section B to the other. Tell students not to 
show each other their weather chart.

• Student B starts by asking Student A about the weather 
and temperature in Aberdeen. He/She asks the questions 
and writes down the answers in the weather chart. The 
pairs take turns to ask and answer questions to complete 
all the missing information in their weather charts.

• When the pairs have finished, elicit the weather and 
temperature for each city. Then ask students about the 
weather and temperature in their own town today.

Answers:
Aberdeen: It’s sunny, -4°C 
Madrid: It’s sunny, 15°C 
Vienna: It’s rainy/raining, 13°C
Chicago: It’s snowy/snowing, -12°C
Melbourne: It’s stormy, 18°C 
Oslo: It’s foggy, 3°C 
Montreal: It’s cloudy, 2°C 
Cape Town: It’s windy, 30°C

Instructions and Answer key
Task:
• Give each student a worksheet. Put students into 

groups of three and explain that they will create a digital 
presentation about learning apps in their groups.

• Students do Exercise 1. Encourage them to make notes 
before they discuss with the rest of their group.

• Students work in their groups and do Exercise 2 to choose 
a learning app for their digital presentation. They can 
choose either one of the apps in Exercise 1, or another 
learning app they find interesting. Monitor the groups 
and encourage students to give reasons to support their 
opinions. Point out that they may have to compromise to 
find an option that everyone is happy with.

• Students decide who will answer each question on p. 23 
of the Student’s Book and do each part of the digital 
presentation.

• Point out to students at this stage that the presenters will 
not just read what is on the slides, but will develop the 
bullet points or text on each slide to give more detailed 
information. The texts on the slides should be short, but 
students should be prepared to say more.

• Discuss what materials students might like to use in their 
presentations, such as photos and videos. Remind them 
that they should always give the source of any material 
they use, such as who the photographer is and where the 
video is from. There are websites available which publish 
photos which are free to download and use.

• Before students create their digital presentation, show 
them the tip box in Exercise 4. Then discuss what a digital 
presentation should look like. For example:
 it has a separate slide for each topic, subtopic or piece 

of information; slides shouldn’t contain too much 
information
 each slide should have a title, a photo and a short text or 

bullet points
 the titles should be short and catchy
 the font size should be big enough to read from a 

distance
 tell students they should use the checklist to review their 

presentation when they have finished and decide if any 
parts can be improved.

Step 2 Individual work

• Explain that the answers in Exercise 3 are to the questions on 
the worksheet (and on p. 23 of the Student’s Book). Allow 
students time to read the answers and write the questions.

Answers:
Exercise 3
1 How can you download and use it?
2 What are the advantages and disadvantages of using it?
3 What can the app help you do?

• Students can now use the answers on the worksheet as a 
model for their own presentations.

• Students work individually at home or in class to research 
their chosen question and look for any photos or videos 
to use.

• Students write the texts (or bullet points) for their part of 
the digital presentation.



2.4  Grammar – What were they doing?

Materials: Picture A or Picture B for each student and a 
set of name cards for each group
Language: Past Simple and Past Continuous

• Ask students to say what they were doing during last 
break. Elicit some replies and then tell students that they 
are going to do an activity in which they try to remember 
what some people in a picture were doing at a certain 
time.

• Divide the class into groups of eight, if possible. Groups 
can be smaller if necessary, e.g. if there are thirty students 
in the class, have two groups of eight and two groups of 
seven.

• Hand out either Picture A or Picture B to all the students in 
a group, so that they all have the same picture. Tell them 
to study the picture carefully and to pay attention to what 
the different people in the picture were doing at the time 
of the bank robbery (Picture A) or the accident (Picture B).

• After one minute, collect up the pictures, so that the 
groups can’t look at these any longer. Nominate one 
student in each group to be the police officer and give this 
student the name cards for their group (i.e. the name cards 
for either Picture A or Picture B). The student should place 
these name cards face down in a pile. Also give him/her 
the group’s picture and tell them not to show it to the rest 
of the group.

• Explain that the groups are going to role play a crime 
investigation and the police officers are going to ask what 
they were doing when the robbery/accident happened.

• The police officer hands a name card to the first student 
on his/her left. The police officer asks him/her to read out 
their name card and to say what he/she was doing at the 
time of the robbery/accident. The student should try to 
remember what his/her character was doing in the picture. 
The police officer looks at the picture to check that they 
are remembering correctly.

• The process is repeated with the other students and name 
cards. At the end of the activity, the police officer reports 
to the class about whether or not everyone in their group 
remembered correctly what they were doing at the time of 
the robbery/accident.

• If required, the activity can be repeated with the other 
picture (i.e. groups using Picture A can now use Picture B 
and vice versa).

Instructions and Answer key
2.2 Grammar – When did it happen?

Materials: One set of cards for each group of four students
Language: Past Simple regular and irregular verbs, 
questions and answers

• Ask the class if they know when the French Revolution 
took place. Elicit or give the answer 1789.

• Elicit the question we would ask to find this information 
(When did the French Revolution take place?) and the 
answer as a full sentence (It took place in 1789).

• Tell students they are going to ask and answer history 
questions in groups and find out who knows the most dates.

• Put students into pairs and then join two pairs together 
into groups of four. Hand out one set of cards to each 
group and place face down in a pile.

• Explain that pairs take turns to take a card, read it and 
ask the question to the other pair, also saying which time 
expression the other pair should use in their answer. If the 
other pair says the correct date, they win ten points. If they 
say a date that is no more than two years out either way, 
they win five points. If they say a date that is no more than 
five years out either way, they win two points.

• When the groups have asked and answered about all of 
the cards, elicit the questions and answers and find out 
which pair won the most points.

2.3  Reading and Vocabulary – Very good, 
absolutely awesome

Materials: One worksheet for each pair of students
Language: Regular and strong adjectives, modifying 
adverbs

• Tell students that they are going to work in pairs to match 
adjectives with similar meanings. One adjective will be a 
regular adjective (e.g. good) and the other will be a strong 
adjective with a similar meaning (e.g. awesome).

• Hand out a worksheet to each pair and tell them to 
complete the matching exercise (Exercise 1). Elicit the 
answers.

• Then tell pairs to work together to think of and write 
eight sentences for Exercise 2, using adjectives from 
Exercise 1 with suitable modifying adverbs, e.g. really tiny, 
completely exhausted.

• When the pairs have finished, invite them to share some of 
their sentences with the class. Make sure they have used 
suitable adverbs to modify their adjectives.

Answers:
1 c 2 g 3 k 4 h 5 l 6 j 7 d 8 a 9 e 10 f 
11 i 12 b



2.7  Writing – Tell me anything

Materials: One card for each student
Language: Indefinite pronouns

• Tell students that they are going to receive a card with a 
topic written on it. They first choose the correct indefinite 
pronoun and then they ask as many classmates as possible 
about this topic as well as respond to their classmates’ 
questions about their own topics.

• Divide the class into groups of up to 12 students. In a 
class with 30 students, you could have three groups of 10 
students. In a class of 25 students, you could have two 
groups of 12 students, with one student working together 
with another student.

• Tell the groups to stand in different parts of the classroom, 
so that each group has their own area to work in. Hand 
out a different card to each student in a group and tell 
them to cross out the incorrect indefinite pronoun. Explain 
that the aim is to talk to each student in their group for 
two minutes – one minute to ask their partner about 
the topic on their own card and one minute to answer 
questions about the topic on their partner’s card.

• If students think that their partner is using the wrong 
indefinite pronoun, they should ask which indefinite 
pronoun he/she crossed out and decide whether or not 
this should have been chosen instead.

• Use a stopwatch and after each minute tell students to 
swap topics or partners. They should all swap partners at 
the same time.

• When students have spoken with everyone in their group, 
invite them to tell the class the topic written on their card 
and the most interesting response that they received.

Answers:
1 somebody 2 everyone 3 nobody 4 something 
5 nothing 6 everything 7 somewhere 8 somewhere 
9 nowhere 10 anybody 11 anything 12 anywhere

2.8 Unit 2 Vocabulary – N in everything

Materials: One worksheet for each pair of students
Language: Vocabulary from Unit 2

• Put students into pairs and tell them that they are going 
to work together to complete a puzzle using clues. Explain 
that every word includes the letter n, which is shown in the 
puzzle.

• Give students a time limit to complete the puzzle and then 
elicit the answers.

• Tell fast finishers to create a similar puzzle using five words 
from the Unit 2 wordlist on p. 32 of the Student’s Book 
which all contain the same letter (different from n). When 
they have finished, they swap their puzzle with another 
fast finisher and try to complete the new puzzle.

Answers:
1 hurricane 2 boiling 3 landscape 4 lightning 5 minus 
6 season 7 sunset 8 thunder 9 volcano 10 sunshine 
11 freezing 12 rainy

Instructions and Answer key
2.5  Listening and Vocabulary – Categorise 

and draw

Materials: One worksheet for each pair
Language: Vocabulary for elements of the landscape 
and animals

• Tell students that they are going to work in pairs to 
rearrange letters to make words for elements of the 
landscape and animals and then they will take turns to 
draw and guess the items.

• Put students into pairs and hand out a worksheet to each 
pair. Tell them to look at Exercise 1. They should work 
together to rearrange the letters for each of the items 
and then write the words under the correct heading on 
the worksheet.

• When the pairs have written the words, elicit the 
vocabulary items.

• Then join pairs together into groups of four.
• One student in the group starts drawing one of the 

vocabulary items from Exercise 1. They should do this in 
such a way that everyone else in the group can see what is 
being drawn. The three students can each have one guess 
to say what the picture is of. If they guess incorrectly, 
they can’t guess a second time. The first student to 
guess correctly wins a point. If all three students guess 
incorrectly, though, nobody wins a point. Students take 
turns to draw one picture each.

• At the end of the activity, invite students to draw one of 
the items on the board for the class to guess.

Answers:
Elements of the landscape: leaf, cave, waterfall, sunset, 
path, sky, star; 
Wild animals: spider, bear, bat; wildlife

2.6  Speaking – I didn’t mean to …

Materials: One set of cards for each pair of students
Language: Criticising and explaining

• Remind students about how to criticise someone’s behaviour 
and how to explain why we acted in a particular way.

• Tell students that they are going to work in pairs to act 
out two role plays. In one role play they will be criticising 
behaviour and in the other role play they will be explaining 
their behaviour.

• Put students into pairs and hand out a set of cards to each 
pair. They take their card for Situation 1, read it carefully 
and think about what they are going to say in the role play. 
If students need support, they can refer to the Speaking 
box on p. 30. of the Student’s Book.

• When the pairs are ready, they act out the role play with 
one student criticising and the other student explaining, 
and then the first student either accepting the explanation 
or giving an opinion about it.

• When the pairs have finished the first role play, they repeat 
the process using the cards for Situation 2.

• At the end of the activity, invite pairs to act out one of 
their role plays in front of the class.



students to explain their answer and why it is better than 
the other two responses. Invite students to share their 
ideas with the rest of the class.

• Direct students to Exercise 3. Explain that students now 
have to offer another response or solution to one of the 
other situations. Allow them time to discuss their ideas in 
pairs. Monitor and assist with any queries.

• When students have finished, ask them to work with 
a different partner and discuss responses and possible 
solutions.

• Elicit ideas from the class and write on the board. Then, 
have a class discussion about everyone’s ideas. You could 
then have a vote to find the class’s preferred solution.

• Set a time limit for students to choose which post (Ryan or 
Fauzia) they want to write a response to. In less confident 
classes, allow students to work in pairs. In more confident 
classes, encourage students to write a response to both 
Ryan and Fauzia.

• When students have finished, you could ask them to swap 
with a partner for peer correction.

• Invite students to share their responses with the rest of 
the class.

• Direct students to Exercise 4. Put them into small groups 
and explain the task. If no student has been in a situation 
similar to those in Exercise 1, allow them to think of 
another problem they had, what they did and what 
responses or solutions other people gave them.

• Allow students time to have their discussion. Monitor and 
make a note of any errors you hear. When students have 
finished, invite them to share with the rest of the class 
some of the things they discussed.

• Write some of the errors that you heard on the board. 
Invite students to come to the front of the class to correct 
them.

3.1  Vocabulary – Food choices

Materials: Section A and Section B for each pair of 
students
Language: Vocabulary for food

• Tell students that they are going to follow category headings 
to write lists of different kinds of food. Write on the board: 
Best ice cream flavours and write the numbers 1 to 5 
underneath. Invite students to give ideas for ice cream flavours 
and write five of them on the board next to the numbers.

• Hand out an equal numbers of Section A and Section B to 
students and tell them to work on their own to complete their 
lists. Explain that they shouldn’t show anyone their ideas.

• When students have written their lists, put them into pairs, 
one student with Section A and the other with Section B.

• The student with Section A starts by reading out their 
list of items for one of the categories, without saying the 
category. Their partner has three chances to try to guess 
the category. If they can’t guess, then the student with 
Section A tells them.

• The student with Section B repeats the process with one of 
their categories. The pairs take turns until they have read 
out their lists from all four categories.

• Then students take turns to tell their partner which items they 
would have written for each of their partner’s categories.

Instructions and Answer key
2.9 Unit 2 Grammar – Create a story

Materials: One worksheet for each pair of students
Language: Past Simple, Past Continuous, strong and 
regular adjectives

• Remind students about when we use the Past Simple and 
the Past Continuous and discuss the difference between 
strong adjectives and regular adjectives.

• Tell students that they are going to work with a partner to 
answer a list of questions using their imaginations. Explain 
that the questions are connected with one another, so 
students’ answers should make sense when all the answers 
are joined together, as well as making sense for each of the 
individual questions.

• Put students into pairs and hand out a worksheet to each 
pair. When they have finished, they swap their worksheet 
with another pair.

• The pairs use the new answers to write a story following 
the instructions on the worksheet.

• When the pairs have completed their stories, they hand 
the worksheet back to the other pair. They read the story 
to see how their ideas have been used. Students should 
correct the grammar and spelling in the story, if necessary.

• Invite pairs to share the stories with the class.

2.10  Set for life – Keep calm 

Materials: One worksheet for each student
Language: Keeping calm, finding solutions

  Communication: Understanding messages
The activities are aimed at helping students to make 
sense of different solutions to a variety of problems. 
They will help them to develop empathy and sensitivity 
towards another speaker.

• Give each student a worksheet. Ask them if they can 
remember any of the Useful tips from the lesson and to tell 
you a time when they had to keep calm. Encourage them 
to say if they used any of the Useful tips from the lesson to 
keep calm.

• Do Exercise 1. Allow students time to read the forum posts 
and match the sentences with the problems.

Answers:
Exercise 1
1 Alesha
2 Ryan
3 Fauzia

• Check the answers with the class.
• Direct students to Exercise 2 and explain that they are 

responses to one of the posts in Exercise 1. Ask students to 
read the first response and elicit whose post it corresponds 
to (Alesha’s). If students don’t know the answer, ask them 
to read the second response. Continue until you can elicit 
the correct answer.

• Allow students time to think which is the most useful 
response before they discuss their ideas in pairs. Encourage 



to pause or repeat something they’ve already said. You can 
also choose how competitive the game is, and whether to 
award points for each successful attempt to speak for the 
amount of time in answering the question.

• The game is over when all the task cards have been 
completed. 

3.4  Grammar – All her life

Materials: One set of cards for each student
Language: Present Perfect with for and since and Present 
Perfect and Past Simple

• Give each student a worksheet and allow them time to 
complete the first task. Alternatively, you may want to do 
this as a class with less confident students.

• When students have finished, direct them to the sentence 
starters in Exercise 2. Explain that they should complete 
the sentences 1–5 with true information using the Present 
Perfect and for or since. In 6 and 7, students write their 
own sentences. Elicit ideas how the first sentence can be 
completed.

• Allow students time to write their sentences before you 
put them into pairs.

• Explain the task and, if necessary, do the first as an example 
using true information about yourself. Encourage the class 
to ask three Past Simple questions to get more information.

• Set a time limit for students to complete the task in pairs 
then invite students to share with the rest of the class any 
interesting information they found out about their partner.

Answers:
For: fi ve months / a year / fi ve days / a moment / a century / a 
long time / twenty minutes
Since: yesterday / last year / my birthday / last night / I woke 
up / midnight / 6 o’clock / lunchtime / the summer / the last 
time I saw you

3.5  Listening and Vocabulary – Food adjectives

Materials: One worksheet for each pair of students
Language: Adjectives to describe food

• Elicit a few adjectives which can be used to describe food.
• Tell students that they are going to work with a partner 

to look at some pictures of different kinds of food and 
complete adjectives to describe what they are like, writing 
one letter in each gap. When they have done this, they are 
going to read an adjective and think of and draw a kind of 
food that can be described by this adjective.

• Put students into pairs and hand out a worksheet to 
each pair.

• When the pairs have finished, join two sets of pairs 
together to make groups of four. The pairs compare 
their ideas for the nine adjectives, then show each other 
what they have drawn for the final adjective, giving their 
reasons why.

• Elicit the adjectives and invite pairs to come to the board to 
draw their food item for the adjective tasty.

Answers:
1 bitter 2 dry 3 delicious 4 hard 5 rich 6 sour 
7 spicy 8 sweet 9 hot

Instructions and Answer key
3.2  Grammar – Have you ever …?

Materials: One worksheet for each pair
Language: Present Perfect with ever and never

• Put students in pairs. Explain they are going to take turns 
to ask questions about their partner’s life experiences.

• Give each pair a worksheet and direct them to the first 
question prompt. Elicit the correct question (Have you ever 
tried Vietnamese food?). Ask a few students the question, 
making sure they answer correctly with either Yes, I have
or No, I haven’t / No, I have never tried Vietnamese food.

• Allow students time to read through the question prompts 
before they cut them out and place them face down in a 
pile on the table.

• Students take turns to ask and answer the questions.
• In less confident classes, go through the question prompts 

and elicit the past participle form of each verb before 
students complete the task.

• In more confident classes, encourage students to ask 
past simple questions to get more information about their 
partner’s life experiences if their initial answer is Yes, I have.

Answers:
1 Have you ever tried Vietnamese food? 2 Have you ever 
swum in the ocean? 3 Have you ever climbed a mountain? 
4 Have you ever uploaded photos to social media? 
5 Have you ever cooked a meal for friends? 6 Have you 
ever played a musical instrument in public? 7 Have you ever 
ridden a horse? 8 Have you ever lived in a different town or 
city? 9 Have you ever eaten something that other people 
were too scared to try? 10 Have you ever spoken English 
outside the classroom? 11 Have you ever seen the Milky 
Way? 12 Have you ever deleted a social media 
account? 13 Have you ever been outside while it was 
thundering and lightning? 14 Have you ever slept outside?  
15 Have you ever failed an exam?

3.3  Reading and Vocabulary – Sugar and spice

Materials: One set of cards for each pair or small group 
of students
Language: Food, flavours, collocations, adjectives to 
describe food

• Ask students to describe the last thing they ate using as 
many of the adjectives from p. 39 of the Student’s Book as 
they can. Elicit a few responses from the class.

• Put students into pairs or small groups and give them a 
worksheet.

• Ask them to cut out the times and the sentences and put 
them face down in two piles on the table.

• Explain that students should take turns to take a time card 
then a sentence card and then answer the question on the 
questions card, speaking for the amount of time on the 
time card they turned over.

• Groups can set their own rules about how strict to be 
about pausing, repeating information, etc. For strong 
students, you may like to suggest that they are not allowed 



Answers:
A  1 touch 2 things 3 yet 4 decided 5 making 

6 fry 7 mix 8 wondering 9 Let 10 wait
B 1 hear

3.8  Units 1–3 Vocabulary – Compounds and 
collocations

Materials: One worksheet for each student or pair of 
students.
Language: Vocabulary from Units 1–3

• Elicit the meaning of collocation (two words that are 
often used together, e.g. bread and butter, fast food, 
do homework) and compound noun (two nouns joined 
together to make a new word, e.g. post office). Elicit more 
examples of each to ensure that students understand the 
difference between these.

• Tell students that they are going to do a crossword where 
the clue is half of either a collocation or a compound noun 
and they have to write the other half in the puzzle.

• Put students into pairs and hand out a worksheet to each 
student or pair of students.

• Allow fast finishers to join other pairs and help them 
complete their crosswords.

• When everyone has completed the crossword, elicit the 
answers and the meanings of some of the more difficult 
words.

Answers:
Across: 3 (smart) speaker 4 (weather) forecast 6 (discover) 
unusual plants 9 (good) for you 10 (make) a shelter 
12 (full) of sugar 13 (password) app 17 (remote) control 
19 (connect) to the wi-fi  router
Down: 1 charging (cable) 2 (heavy) rain 3 (strong) wind 
4 (wireless) earbuds 5 (take) a screenshot 7 (search) for 
information online 8 bread (roll) 11 (freezing) cold 
14 ice (cream) 15 (protect) from illness 16 (follow) some-
one on social media 18 go (well) with

 3.9 Units 1–3 Grammar – Questions and tasks

Materials: One worksheet, four counters and one dice 
for each group of four students
Language: Grammar from Units 1–3

• Tell students that they are going to play a board game 
in which they move around a board and follow the 
instructions on the squares. Explain that some squares 
will require students to put verbs in the correct form and 
then ask a question to someone else in their group and 
that other squares will require students to make sentences 
about themselves.

• Put students into groups of four and hand out to each 
group a worksheet, four counters and a dice. Students 
place their counters on the start square.

• One student starts by throwing the dice and moving his/
her counter the appropriate number of spaces. He/She 
then follows the instructions on the square he/she lands 
on. When he/she has done what was required, he/she 
marks the square with his/her initials.

Instructions and Answer key
3.6  Speaking – What’s in it?

Materials: One worksheet for each pair of students
Language: Menus and describing restaurant food

• Tell students that they are going to work in pairs to create 
an imaginary menu for a restaurant. Elicit the words 
starter, main course and dessert, and ideas for different 
dishes a restaurant could offer for each course.

• Put students into pairs and hand out a worksheet to each 
pair. They work together to write the menu, thinking of 
and writing interesting names for the different dishes, e.g. 
instead of calling a dish tomato soup, it could be called 
peasant’s soup or Greek surprise soup. Tell pairs not to 
write the descriptions of the dishes.

• When the pairs have written their menus, they join 
together with another pair to make a group of four. The 
pairs swap their menus.

• The groups role play a restaurant situation. One pair play 
the role of restaurant customers and the other pair play the 
role of two waiters. The customers ask about each of the 
dishes on the menu they were given. The waiters describe 
each of the dishes. As the customers listen, they write the 
descriptions on the menu.

• When all the dishes have been described, the pairs swap 
roles and repeat the process.

• At the end of the activity, invite students to describe items 
on the menu they were given and to say which of the 
dishes they would choose at a real restaurant.

3.7  Writing – Hi!

Materials: One worksheet for each student, divided into 
Section A and Section B
Language: Writing emails

• Remind students about the structure of a friendly email 
(i.e. starting the email, responding to your friend’s news, 
giving your own news, explaining why you are writing, 
ending the email).

• Tell students that they are going to complete an email, 
writing one word in each gap and then write a reply email.

• Put students into pairs and hand out Section A to each 
student. Students should write their partner’s name at the 
top of the email and sign their own name at the bottom of 
the email.

• In pairs, students write the missing words. When they are 
finished, elicit the answers.

• Then hand out Section B to each student. Explain that 
they are going to work on their own to write the reply 
email. Point out that they can either accept or reject 
the invitation, but they should take care to do this 
appropriately.

• When students have completed their reply email, they 
‘send’ it to their partner. Their partner should read it and 
make sure it contains the following elements: gratitude, an 
answer to the invitation and news about the new school.

• When students have finished, invite them to tell the class 
about what their partner wrote in their reply email and 
whether or not it included all the elements.



Answers:
Exercise 1
1 onion soup, starter, France
2 hamam mahshi, main course, Egypt
3 baba ganoush, starter, Egypt
4 um ali, dessert, Egypt
5 confi t of duck, main course, France
6 tart tatin, dessert, France

• Students work in their groups and do Exercise 2 to choose 
a country for their poster. They can choose either Egypt or 
France, or any other country they find interesting. Monitor 
the groups and encourage students to give reasons to 
support their opinions. Point out that they may have to 
compromise to find an option that everyone is happy with.

• Students decide how they will divide up the work and who 
will do each part of the poster.

• Advise students to think about how much text and how 
many pictures they want to include before they find a 
template that will allow them to include what they want.

• Before students create their poster, show them the tip box 
in Exercise 4 and ask them what other things make a good 
poster / digital poster. Elicit some ideas, e.g.
 Has a clear message – the title is visible and it is clear 
what the poster is about

 Looks good – the pictures are big enough (sometimes 
one big picture can be better than a few smaller ones)

 Is tidy – the information is presented clearly and there 
isn’t much text

• Point out students should always give the source of any 
photos or illustrations they use.

Step 2 Individual work

• Explain that the answers in Exercise 3 are to the questions 
on the worksheet which are also on p. 47 of the Student’s 
Book. Allow students time to read the answers and write 
the questions.

Answers:
Exercise 3
1 What ingredients does your dish contain?
2 Is the food spicy, bitter or sweet?
3 Is the food served hot or cold?

• Students work individually at home or in class to research 
their question and look for photos to use.

• Students write the texts (or bullet points) for their part of 
the poster.

• Advise students to think about how much text and how 
many pictures they want to include before they find a 
template that will allow them to include what they want.

• Remind students that they should always give the source of 
any photos or illustrations they use.

Step 3 Group work

• Students create the poster in their groups. Encourage 
students to use one of the free digital poster creators if 
possible.

• Students use the checklist to review their poster and decide 
if there are any parts which can be improved.

• Students can print their posters (at home or at school) 
or they can be displayed using a digital projector or a 
whiteboard.

Instructions and Answer key
• Students take turns to continue from where the previous 

student landed.
• There is no finishing point in the game. Students continue 

around the board as many times as is necessary. If a 
student lands on a square which already has their initials 
on it, they can nominate another student to carry out the 
instructions on that square and this student’s initials will 
also be added to the square. If a student lands on the start 
square, they don’t have to do anything on that turn.

• Stop the activity at the end of a time limit and tell 
whichever student is having his/her turn at the time to 
complete their task and then to stop.

• Invite groups to share some of their questions, answers 
and sentences with the class.

3.10   Culture – Project worksheet: a 
digital poster

Before the lesson: A digital poster is a poster that is not 
printed but shown on a screen. There are lots of free tools 
to use online. They offer ready-made templates to use 
where you work on a drag and drop basis. 

You will need: a computer / laptop with access to the 
internet; a projector / screen to show the posters, a printer / 
paper to print them and tape / adhesive tack. 

A non-digital option: Without access to a computer or 
the internet, or if you only have limited access, you may 
prefer a non-digital option. Instead of creating a digital 
poster, students can make the poster on a large sheet of 
paper. Students work in groups and follow the steps as for 
the digital option. They create texts and captions for their 
parts. They look for photos in magazines or on the internet 
or do their own drawings. Then they plan the layout for 
their posters and stick the elements on.

You will need:
a large sheet of paper for each group
photos of food printed on paper
coloured pens / pencils
glue, tape / adhesive tack

Step 1 Class work

Warm up:
• Ask students what food they associate with their own 

country or if they know what foods are traditional in their 
own country. Elicit and write on the board. Make sure 
students understand starters, main course and dessert 
then ask them to put the food on the board into one of the 
three categories.

• If possible, show students some examples of digital 
posters. If you don’t have access to the internet, you can 
ask students to look for examples of such posters on their 
mobile phones or show them posters that are displayed 
around the room.

Task:
• Give each student a worksheet. Put students in groups of 

three and explain they are going to prepare a poster about 
international food.

• Students do Exercise 1. They could use their mobile phones 
to quickly look up information to help them with the 
answers if necessary.



4.3  Reading and Vocabulary – She’s a star

Materials: One worksheet for each small group
Language: Music collocations

• Explain to students that they are going to discuss music 
and take turns to ask each other questions.

• Put students into small groups and give each group a 
worksheet. Ask them to cut the sentence cards out and 
place face down on the table.

• Students decide in their groups who goes first. He/She 
takes the first card and asks the student on the left the 
question. The rest of the group listens to the answer and 
asks further questions to get more information.

• The student who answered the question now takes the 
next sentence card. Continue until all the questions have 
been asked.

• Alternatively, you may want to do this as a class mingle 
activity. If so, give each individual student a worksheet and 
ask the class to go around the room asking their classmates 
the questions.

• When students have finished, ask them to share with the 
class any interesting information they found out about 
their classmates.

4.4  Grammar – What’s different?

Materials: Picture A and Picture B for each pair of 
students
Language: Quantifiers

• Tell students that they are going to find similarities and 
differences between two pictures by taking turns to 
describe their own picture and to listen to their partner 
describe their picture.

• Put students into pairs and hand out Picture A or Picture 
B to each student. Tell them to study their picture and to 
keep it secret from their partner.

• Students take turns to describe their picture using the 
words in the box. Explain that they should listen carefully 
to what their partner says. When both students have 
described their pictures, they say how the quantities of 
the things in the two pictures are similar and how they are 
different.

• When the pairs have finished, allow them to compare their 
pictures, to see if they have been able to identify all the 
similarities and differences between the two pictures.

Answers:
A  There is a little pizza. There are a lot of eggs. There isn’t 

much money. There are a lot of bracelets. There isn’t much 
cheese. There aren’t any grapes. There is a lot of water. 
There isn’t much luggage. There are some bananas.

B  There is a lot of money. There isn’t much pizza. There is (a) 
little water. There aren’t any eggs. There are some brace-
lets. There are a lot of bananas. There isn’t much cheese. 
There are a few grapes. There is a lot of luggage.

Differences: money, water, eggs, bracelets, bananas, grapes, 
luggage 
Similarities: pizza, cheese

Instructions and Answer key
Step 4 In class 

• Display the posters on the wall or on the whiteboard.
• Students to do Exercise 5. While they are listening to 

the presentation of each poster, they should make a 
note of any questions they want to ask or they can use 
the example questions in Exercise 5. They then ask their 
questions, discuss each poster, and give comments. They 
should first say what they liked about each poster and then 
focus on the areas that could be improved.

• Give feedback to each group praising them for their efforts 
and highlighting any areas for improvement.

• After all the groups have given their posters, students 
discuss as a class which they found the most attractive or 
interesting and why.

4.1  Vocabulary – That’s entertainment

Materials: One worksheet for each pair of students
Language: Vocabulary for film and TV

• Tell students that they are going to work in pairs to use 
clues to complete a puzzle. They can see one letter of each 
word in the shaded vertical box.

• Put students into pairs and hand out a worksheet to each 
pair. Give a time limit for completing the puzzle.

• Tell fast finishers to create a similar puzzle using five 
different words from previous units in the Student’s Book 
and with a shaded vertical box containing a five-letter 
word. When they have finished, they swap their puzzle 
with another fast finisher and try to complete the new 
puzzle.

Answers:
1 episode 2 romantic 3 character 4 documentary 
5 series 6 cartoon 7 actor 8 audience 
9 performance 10 comedy 11 review 12 action 13 hit

4.2  Grammar – What’s better?

Materials: One set of cards for each group of four students
Language: Comparatives, superlatives, too / (not) enough, 
(not) as … as

• Write the best sportsperson on the board and elicit who 
this could be, and why, e.g. Michael Phelps is the best 
sportsperson ever because he won 28 Olympic medals 
and that’s more than anyone else.

• Tell students that they are going to do the same thing in 
groups. One student will pick up a card, read the phrase 
on it and invite the rest of the group to make a sentence 
using the phrase and giving reasons for their opinion. They 
give the card to the student they think has completed the 
sentence in the most interesting way.

• Put students into groups of four. Hand out a set of cards to 
each group and place them face down in a pile. Students 
take turns to pick up cards.

• At the end of the activity, find out who won the most 
cards and elicit some of the most interesting sentences 
from each group.



4.7  Writing – A spectacular fi lm

Materials: One worksheet for each student
Language: A film review on a blog

• Hand out the worksheet to individual students and explain 
that they are going to order the paragraphs of a film review.

• Check students understand the following words: play, 
cheer, secret agent, villain, control, recommend.

• Allow students time to read the review and order the 
paragraphs. Then check the answers.

• Tell students they are going to write a response to Aleesha 
about a film they have seen recently. Allow them to use 
the review on the worksheet and the one on p. 57 of the 
Student’s Book to help them.

• If necessary, allow students to work in pairs to complete 
the writing task. If so, encourage them to write about a 
film they both know. 

Answers:
1 C 2 D 3 A 4 E 5 B

 4.8 Unit 4 Vocabulary – What’s the word?

Materials: One worksheet for each student
Language: Vocabulary from Unit 4

• Tell students that they are going to work in pairs to 
describe some pictures and then they are going to work 
on their own to find the missing letters to complete some 
words.

• Put students into pairs and hand out a worksheet to 
each student. Set a time limit of five minutes for students 
to discuss with their partner what they can see in each 
picture. Tell them to ignore the letters under each one for 
the time being.

• When students have finished, elicit what they can see in 
each picture.

• Now students work individually to write the missing letters 
to complete each word.

• You could ask fast finishers to choose five words from 
Units 1–3 and write them out with some letters missing. 
They then give them to a partner to complete the words.

Answers:
1 action fi lm 2 audience 3 entertainer 4 write lyrics 
5 straw hat 6 documentary fi lm 7 go to a live 
performance 8 special effects 9 summer holiday 
10 actor 11 romance fi lm 12 download a playlist

4.9 Unit 4 Grammar – Make a sentence

Materials: One part-sentence for each student
Language: Comparatives and superlatives, adverbs of 
manner

• Write easier in the centre of the board. Ask students to 
think of a sentence that includes the word easier. Elicit 
students’ ideas for sentences and write one of them on the 
board, e.g. Last week’s test was easier than the test we 
did last month.

Instructions and Answer key
4.5  Listening and Vocabulary – bed + room = 

bedroom

Materials: Section A and Section B for each pair of 
students
Language: Compound nouns

• Hand out the worksheet to individual students or to pairs 
of students.

• Tell them to read the clues and find the compound nouns 
in the word search. Explain that the words can be found 
horizontally, vertically, diagonally and backwards.

• Ask fast finishers to write similar clues for any other 
compound nouns they know. Allow them to use a 
dictionary if necessary.

Answers:
1 toothbrush 2 homework 3 sand dune 4 waterfall 
5 bookshop 6 volleyball 7 headphones 8 country music
9 football 10 music video 11 party dress
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4.6  Speaking – I’d rather not …

Materials: One set of cards for each pair of students
Language: Stating preferences and giving reasons

• Remind students about how to form sentences with I’d 
rather (not) (+ infinitive without to) and I’d prefer (not)
(+ to-infinitive).

• Tell students they are going to act out two role plays, 
taking turns to make suggestions and stating preferences.

• Put students into pairs and hand out a set of cards to each pair. 
They take their card for Situation 1, read it carefully and think 
about what they are going to say in the role play. If students 
need support, they can refer to the Speaking box on p. 56.

• When the pairs are ready, they act out the role play, 
making suggestions and stating their preferences for 
something else.

• When the pairs have finished the first role play, they repeat 
the process using the cards for Situation 2.

• At the end of the activity, invite pairs to act out one of 
their role plays in front of the class.



• Check the answers with the class.
• Direct students to the three comments in Exercise 3. 
• In pairs, tell students to read Alex’s statements and decide 

if he is a good leader. Tell them to discuss what Alex 
should have said differently.

Suggested answers:
1  Alex isn’t asking for the opinions of the other team mem-

bers. Because he is the leader, he thinks that his opinion 
is the only important one. This means that the team has 
to do exactly what Alex says. Alex should ask the other 
members for their opinion. Should they only sell chocolate 
cake or should they offer different types of cake?

2  Alex isn’t communicating clearly because he is asking 
different members of the team to do the same job, and 
everyone is confused. He should know who he wants to 
make the cakes and he should be clear in his instructions. 
Also, he is asking everyone to advertise the event, but he 
hasn’t clearly said whose job it is so it’s possible no one 
will do it. He should decide exactly where they should ad-
vertise the event and divide up the work among the group 
or choose someone to work on this.

3  Alex isn’t praising Rosa after she made the cakes. He is 
rude and offensive. He should thank her after all the effort 
she put in and he should say what’s good about the cake 
and also what she could improve, so she feels good and 
stays motivated.

• When students have finished, invite them to share their 
ideas with the rest of the class. Have a class discussion 
about each of the three situations.

• If you want to extend this task, ask students to think about 
how they would go about organising a charity cake sale, 
what jobs would be involved and how to divide up the 
work among the team.

• In more confident classes, put students into pairs and ask 
them to think of more scenarios in which a leader isn’t 
displaying good leadership qualities. Encourage them to draw 
a picture for each scenario and add speech or text to describe 
what is happening. When they have finished, students 
swap their scenarios with another pair’s to describe what is 
happening in each scenario and what the leader should do.

• Direct students to Exercise 4 and explain the task. Allow 
them time to think about a good leader that they know 
before they discuss in pairs.

• When students have finished, ask them to share their ideas 
with the rest of the class.

5.1  Vocabulary – Sports

Materials: Student A’s grid and Student B’s grid for each 
pair of students
Language: Vocabulary for sports and sporting events

• Tell students that they are going to work in pairs to find 
eight words written on each other’s grid. Explain that 
Student A guesses a square on Student B’s grid, e.g. B3, A7. 
If there is a letter in that square, Student B says which letter 
it is and Student A writes it in that square on their own grid.

• Put students into pairs and hand out Student A’s grid to 
one student and Student B’s grid to the other. They take 
turns to guess squares so that they can find the words.

• The winner is the first student to find all eight words on 
their partner’s grid.

• Elicit the words and definitions from the class.

Instructions and Answer key
• Tell students that they are going to use given words or 

phrases to make a sentence, then do a dictation and finally 
mingle to write down different sentences.

• Hand out a part-sentence, cut out from the worksheet, to 
each student. Tell them to use the words or phrases in their 
part-sentence to write a full sentence.

• Then hand out a blank piece of paper to each student. Tell 
students that you are going to dictate some words and 
phrases and that they should write all of these on their 
blank piece of paper except for the word or phrase that 
they have already made a sentence with. Dictate these 
words and phrases: better, more interesting, funnier, the 
worst, a few, the most amazing, not as good as, a lot 
of, not as scary as, too long, too confusing, not simple 
enough, much, carefully, well, beautifully.

• Invite students to mingle and to take turns to tell one 
another the sentences they wrote earlier in the activity. On 
their blank piece of paper they should write down one of 
their classmate’s sentences for each of the dictated words 
and phrases, so they should continue to mingle until they 
have been able to do this.

• When they have finished, tell students to decide which 
sentence they think is the most interesting, funny or 
unusual. Have a class vote to determine the most popular 
sentence. (Tell them they can’t vote for their own sentence.)

4.10  Set for life – Team up!

Materials: One worksheet for each student
Language: Leadership qualities, teamwork

  Leadership: Fosters Collaboration and Promotes 
Inclusivity

The activities are aimed to help students to develop 
both collaboration and inclusivity skills. They help

students to understand that the voice of every 
member of a team is both represented and important.

Students will learn that reaching a successful goal 
often depends on good working relationships 
with others.

• Give each student a worksheet. Ask them if they can 
remember any of the leadership qualities from the lesson 
and to tell you a time when they were the leader of a 
team. Encourage them to say if they demonstrated any of 
the qualities from the lesson.

• Do Exercise 1. Allow students time to read and order the 
leadership qualities individually. Then, ask them to discuss 
their ideas in pairs or small groups, encouraging them to 
explain their answers. When students have finished, invite 
them to share their ideas with the rest of the class. Have a 
class vote to find out what most people think is the most 
important leadership quality.

• In pairs, students complete Exercise 2, matching the quotes 
to the leadership qualities in Exercise 1.

Answers:
Exercise 2
1 b 2 c 3 a 4 d



5.4  Grammar – What if …?

Materials: One set of cards for each group of four students
Language: First Conditional

• Remind students about how to form First Conditional 
questions and statements.

• Tell students they are going to work in groups to ask and 
answer questions about imaginary situations. Explain that 
you are going to give them a set of cards that contains 
different activities and different problems. Each student in 
the group is going to get three problem cards which they 
can look at and the activities cards are going to be placed 
face down in a pile. Student A picks up an activity card 
and says what activity he/she is going to do, e.g. I’m going 
to go skiing. Students B, C and D look at their problem 
cards and see if they can use any of them to ask a related 
question, e.g. How will you go skiing if there isn’t any 
snow? Student A should then respond with a solution using 
the First Conditional, e.g. If there isn’t any snow, I’ll find 
a manmade snow park. Students B, C and D can continue 
to ask questions, but only if they have relevant problem 
cards. If Student A can answer all their questions, he/she 
keeps the activity card. If not, the card is removed. When 
nobody in the group has any more questions to ask or if 
Student A can’t answer a question, the process is repeated 
by another student picking up an activity card.

• Put students into groups of four and hand out a set of 
cards to each group, giving each student three problem 
cards and putting the activity cards face down in a pile. 
They take turns until they have asked and answered about 
all of the activity cards. The winner is the student with the 
most cards at the end of the activity.

• When the groups have finished, find out who was the 
winner in each group and elicit some of the problems and 
solutions the groups discussed.

5.5  Listening and Vocabulary – Complete 
the gaps

Materials: One worksheet for each pair of students
Language: Nouns and verbs

• Write these categories on the board: verb, noun (person), 
noun (sport/thing), noun (place/thing). Elicit examples for 
each category.

• Tell students that they will receive a worksheet that 
contains a number of gapped sentences. Explain that they 
are going to work in pairs to identify the type of word that 
is needed to complete each sentence and then think of and 
write a suitable word or short phrase in the gap.

• Put students into pairs and hand out a worksheet to each 
pair. Explain that for sentence 5 there are two correct 
types of word.

• When the pairs have finished, join them together to make 
groups of four. The pairs take turns to say one of their 
words or phrases while the other pair guesses which 
sentence it completed.

• Invite groups to share some of their ideas with the class.

Answers:
1 noun (place/thing) 2 noun (person) 3 noun (action/
sport) 4 verb 5 verb 6 verb 7 noun (place/thing) 
8 noun (person) 9 noun (place/thing) 10 verb 
11 noun (place/thing) 12 noun (person)

Instructions and Answer key
5.2 Grammar – Future chat

Materials: One set of cards for each group of four 
students
Language: Future forms – will, be going to, Present 
Simple, Present Continuous

• Tell students that they are going to talk about some 
imaginary situations in the future. Remind students about 
different future forms and when they are used (i.e. will for 
decisions made at the time of speaking and predictions 
with no evidence, Present Continuous for arrangements, 
be going to for plans and for predictions made with 
evidence and Present Simple for timetabled future events).

• Put students into groups of four and hand out a different 
card to each student in a group: A, B, C or D. Tell students 
to read the instructions on their card and to think about 
what they are going to say. Give a time limit of two minutes.

• Student A starts by telling Students B, C and D about his/
her problem. They respond with offers of help and should 
all use will.

• The process is repeated with Students B, C and D, each 
time with the rest of the group responding appropriately. 

• When they have finished, invite groups to carry out one of 
their four conversations in front of the class. 

5.3  Reading and Vocabulary – Running up 
that hill

Materials: One card for each pair of students
Language: Vocabulary for sports and hobbies

• Tell students that they are going to complete an interview 
with a sportsperson before they create and roleplay their 
own interview.

• Put students into pairs and hand out a worksheet to 
each pair. Allow them time to match the questions with 
the answers. When students have done the task, check 
answers with the class.

• Then, encourage students to act out the interview, 
swapping roles when they finish.

• In their pairs, students create a new interview with a 
sportsperson. It can be an imaginary or real sportsperson. 
Ask them to think what sport this person does and 
encourage them to use the questions in the previous task 
to help them. Explain that they may need to change some 
of the details in these questions, however. They can do 
research on the internet to find answers to some of the 
questions in the interview.

• When students have finished, ask them to perform their 
interview in front of the class.

Answers:
1 C 2 E 3 G 4 H 5 B 6 D 7 F 8 A



5.8 Unit 5 Vocabulary – Collect the words

Materials: One set of cards for each group of four
Language: Vocabulary from Unit 5

• Check that students understand the meaning of the word 
anagram. Write LMEDA on the board. Tell students it is 
a noun connected with sports and competitions. Elicit 
medal.

• Tell students that they will work in groups to work out 
anagrams. Explain that each student will receive a You 
need card with the categories of the four words they 
need to find and that the group will receive a set of 
anagram cards face down in a pile. They turn over the 
anagram cards one by one and the first student to guess 
the anagram wins that card and writes the word in the 
corresponding category on their You need card, e.g. medal
fits into the ‘Other noun’ category. Explain that there are 
five anagrams for each category, to give everyone in the 
group a chance. To make it more difficult for students to 
complete their categories, even if a student has already got 
a word for that category on their You need card, they can 
still guess the anagram and win the card.

• Put students into groups of four, hand out a You need card 
to each student in the group and place the anagram cards 
face down in a pile. The winner is the first student to guess 
an anagram for each of the four categories on their You 
need card. The rest of the students should continue, to find 
out who comes second, third and fourth in the game.

• When the groups are finished, elicit the answers and the 
meanings of each of the words.

Answers:
sport: badminton, basketball, skiing, kayaking, snowboarding
person: winner, trainer, volunteer, player, defender
other noun: stadium, fi tness, equipment, tournament, exercise
verb: practise, kick, play, take up, improve

Instructions and Answer key
5.6  Speaking – Tell me your plans

Materials: One set of cards for each group of three 
students
Language: Talking about plans

• Discuss different ways of talking about plans for the future 
and how we use sequencers such as First, Then, Next, etc.

• Tell students that they are going to work in groups to ask 
and answer questions about plans.

• Put students into groups of three and hand out three cards 
to each student: A, B or C.

• Tell students to read the instructions on their three cards 
and make sure they understand what they have to do.

• When they are ready, Student A starts by choosing one of 
his/her cards and following the instructions on it. Then the 
process is repeated, with students taking turns until they 
have discussed all nine cards.

• When they have finished, invite students to share some of 
their plans with the class.

5.7  Writing – Would you mind …?

Materials: One worksheet for each student
Language: Writing notes and making requests

• Discuss with students about how to organise a message 
such as an email and what you might write about in your 
message.

• Tell students that they are going to receive a message in 
which there are ten errors, either a wrong word or a word 
in the wrong form. They should find these ten errors, cross 
them out and write the correct words. Then they are going 
to complete a reply to the message using words from a 
box. Point out that there may be more than one way to 
correct an error.

• Hand out a worksheet to each student. Ask students to 
complete Exercise 1, check their ideas with a partner and 
then complete Exercise 2.

• When students have finished, elicit the answers to both 
exercises.

• You can follow up the activity by putting students into 
pairs and telling them to write a second message from Sam 
to Fiona, thanking Fiona for her invitation and responding 
to her message.

Answers:
1 Possible answers:
Hi here there,
Just a quickly quick note to say thank you with for inviting 
me to your party. I had a great time, although I think I ate too 
many much cake! I really enjoyed meet meeting your friends 
from your new school. They are cool! Would you mind ask
asking Jack to send me his blog address. He told me all about 
it and he wrote the address on a piece of paper but I’ve lose
lost it. I’ve got some photos I took of your party. I’m going to 
put them on Instagram but would you want like me to email 
them to you? If you would, please leave let me know and I’ll 
send them tonight.
Thanks again.
All the better best,

2 
1 message 2 too 3 want 4 send 5 never 6 love 
7 any 8 meeting 9 If 10 soon



Instructions and Answer key
5.9 Unit 5 Grammar – The party

Materials: One set of cards for each group of four 
students
Language: Future forms and First Conditional

• Remind students about the different structures we can 
use to talk about the future and when we use each of 
the structures (i.e. will for decisions made at the time 
of speaking and predictions with no evidence, Present 
Continuous for arrangements, be going to for plans and 
for predictions made with evidence and Present Simple for 
timetabled future events).

• Tell students that they are going to work in groups to role 
play different future situations.

• Put students into groups of four and tell them to decide 
who is going to be Student A, Student B, Student C and 
Student D. Explain that for the first part of the activity 
Student A is going to ask for help and Students B, C and 
D are going to offer to help with different things. Elicit 
which structure students should use in this situation (will) 
and why they should use this structure (they are making a 
decision at the moment of speaking).

• Hand out the cards for the first situation to each group and 
give them a time limit to practise their role play. Then invite 
one group to act out their conversation in front of 
the class.

• Tell students that the next part of the activity takes place 
one week later, when Students B, C and D have had time 
to make plans about how they are going to help Student A. 
Elicit which structure students should use in this situation 
(be going to) and hand out the cards for the second 
situation to each group, making sure that students receive 
the correct role card (i.e. Student A receives the Student A 
card, etc.).

• Again, give the groups a time limit to practise their role 
play. Then invite a different group to act out this part of 
the conversation in front of the class.

• Put students into different groups consisting of all As, all 
Bs, all Cs or all Ds. Explain that they are going to tell one 
another about the arrangements that they have made with 
their original groups. Elicit which structure students should 
use to talk about arrangements (the Present Continuous). 
Hand out the cards for the third situation and give the 
groups a time limit to practise their role play. Then invite 
groups to discuss some of their arrangements with 
the class.

• Tell students to return to their original groups. Explain that 
it is now the night before the party and Students B, C and 
D have got problems and might not be able to go to the 
party after all. Student A is worried and wants to know 
what will happen if Students B, C and D can’t make it to 
the party. Elicit which structure students should use for this 
part of the activity (the First Conditional).

• Hand out the cards for the fourth situation and give the 
groups a time limit to practise their role play. When they 
have finished, invite groups to tell the class what 
they discussed.

5.10   Culture – Project worksheet: a video 
podcast

Before the lesson: A video podcast is a podcast with a 
video element. It can contain the following: an audio or 
video recording, images, videos, music

You will need: a device with a video recording function; video 
editing tool; access to the internet; a projector / screen to 
show the podcasts (free video editing apps are available to 
download with functions that allow you to upload recordings 
to a timeline and add video, images, music, etc.)

A non-digital option / semi-digital option: Without access 
to a computer or the internet, or if you only have limited 
access, students can prepare an oral presentation or an 
oral presentation with a digital presentation. Students 
work in groups and do exercises 1, 2, 3 and 4. They create 
their scripts. In the semi-digital option, they could use a 
presentation tool (e.g. Microsoft PowerPoint) to display text 
and photos to accompany their presentation and play music 
and show videos.

For a non-digital option you will need:
Print out texts and photos, etc. about the sports in Exercise 
1 (cross-country skiing, polo, American football, bossaball, 
capoeira, surfing). If you work in class, you can decide to put 
these materials on different desks for each sport, with names 
of the sports on big pieces of paper, and ask students to go 
to the desks of their choice.

Step 1 Class work

Warm up:
• Ask students what sports they like to watch and to play. 

Write them on the board. Ask students to work in pairs 
to choose one of the sports on the board and brainstorm 
all that they know about it. Set a time limit of one minute 
then invite students to share their ideas with the rest of the 
class.

• Elicit or explain what a video podcast is and ask students 
if they watch these. If so, do they have any favourites and 
what are they about?

• If necessary, show students an example of a video podcast 
and ask what elements they can contain (videos, music, 
photos, etc.).

Task:
• Give each student a worksheet. Put students into groups of 

four and explain that each group is going to create a video 
podcast about a traditional sport.

• Students do Exercise 1. Allow them to use their mobile 
phones to quickly look up information to help them with 
the answers if necessary.

Answers:
Exercise 1
1 polo 2 bossaball 3 cross-country skiing 4 American 
football 5 surfi ng 6 capoeira

• Students work in their groups and do Exercise 2 to choose 
a sport for their video podcast. They can choose one of the 
six sports in Exercise 1, or any other they find interesting. 
Monitor the groups and encourage students to give 
reasons to support their opinions. Point out that they may 
have to compromise to find an option that everyone is 
happy with.



Instructions and Answer key
• Students decide how to divide up the work and who will 

do each part of the video podcast.
• Tell students they should always give the source of any 

materials they use, e.g. the website address of any videos 
or the name of the photographer if they use photos. Tell 
them that there are websites available which publish 
photos, video and music which are free to download 
and use.

Step 2 Individual work

• Direct students to the five sentences in Exercise 3. Explain 
that these are model descriptions of different aspects of 
the sports. Students match the descriptions (1–5) to the 
topics that they refer to (A–E). 

Answers:
Exercise 3
1 e 2 c 3 b 4 d 5 a

• Students individually research their chosen question(s) from 
Student’s Book p. 73.

• Students write their parts of the script and look for photos, 
videos and music to use.

Step 3 Group work

• In their groups, students decide if there will be one 
presenter for the whole podcast or if each student will read 
his/her particular section.

• They should record the script, then use a video editing 
tool to combine it with any photos, music and videos that 
they have found to create their video podcast. Tutorials are 
available online to help them do this if necessary.

• Students use the checklist in Exercise 4 to review their 
video podcast and decide if there are any parts which can 
be improved.

• Students can print their posters (at home or at school) 
or they can be displayed using a digital projector or a 
whiteboard. 

Step 4 In class

• Each group shares their podcast (or podcast link) with 
the teacher before class. Tell students they can put their 
podcasts on YouTube and not make them public (then send 
a link), or send them using an online file sharing service as 
large files are difficult to send via email. Alternatively, they 
could upload them to a class website if you have one.

• Each group presents their podcast to the rest of the class 
(or gives an oral presentation in the non-digital / semi-
digital option).

• While students are watching each podcast / listening 
to each presentation, they should make a note of any 
questions they want to ask or they can use the example 
questions in Exercise 5. They then ask their questions, 
discuss each podcast, and give comments. They should first 
say what they liked about each podcast and then focus on 
the areas that could be improved.

• Give feedback to each group praising them for their efforts 
and highlighting any areas for improvement.

• After all the groups have shared their video podcasts/given 
their presentations, students discuss as a class which sport 
they would like to try and why.

6.1  Vocabulary – Words and defi nitions

Materials: One set of cards for each group of four 
students
Language: Vocabulary for holidays

• Tell students that they are going to work in groups to 
match words with definitions.

• Put students into groups of four and hand out to each 
group a set of cards with words on and a set of cards with 
definitions on. The cards are placed face down spread out 
on the table in two separate groups. Each card should be 
visible – they shouldn’t be in a pile or overlapping.

• One student starts by picking up a word card. He/She 
reads out the word and then picks up a definition card and 
reads it out. If the definition matches the word, the student 
wins both cards as a matching pair. If not, he/she turns 
them back face down in the same place that they were 
in before.

• Students in the group take turns to pick up one of each 
type of card. By remembering where different cards are, 
they should be able to find matching pairs more easily as 
the game progresses.

• The winner is the student with the most pairs of cards at 
the end of the activity.

• When the activity is finished, tell students to turn the 
definition cards face down. Invite students to say one of 
the words that they won during the game and elicit the 
definition for it from a different student.

6.2  Grammar – Holiday advice

Materials: Two cards for each pair of students
Language: Modals of obligation, prohibition, advice and 
lack of obligation

• Write on the board: School trip – a day out to a local 
museum 9 a.m.–4 p.m. Ask: Do students have to make 
a reservation? (No) Do students have to take a passport?
(No) Should students take some lunch? (Yes) Should 
students take a notebook and pen? (Yes)

• Tell students that they are going to work in pairs and will 
receive two cards about holidays which include some 
modals and some phrases. They are going to decide which 
things people on this holiday have to do, mustn’t do, don’t 
have to do, should do or shouldn’t do.

• Put students into pairs and hand out two cards to each 
pair. The pairs work together to think of sentences they 
can make about their pictures, following the instructions 
on the cards.

• When they are ready, join together two pairs who have 
discussed different holiday cards. Pairs take turns to 
describe a holiday while the other pair guesses what kind 
of holiday is being described.

• At the end of the activity, invite students to share some of 
their ideas with the class.



Instructions and Answer key
6.3  Reading and Vocabulary – Draw it!

Materials: One worksheet for each small group of 
students, scissors, pens / pencils, paper
Language: Vocabulary for traffic and transport

• Put students into groups and give each group a worksheet. 
Make sure each group also has several pieces of paper, 
pens or pencils and something they can use as a timer, 
such as a mobile phone.

• Go through the words on the worksheet to check 
understanding. Then ask students to cut the words out and 
place them face down on the table.

• Explain that students are going to choose a word then they 
have 30 seconds to draw it on the piece of paper for their 
partners to guess. Tell students that they can’t speak while 
they are drawing or use any words in their pictures. The 
student who guesses the word correctly earns one point.

• When the game is finished, the student with the most 
points in each group is the winner.

• You may wish to expand the game by using words in Units 
1–5 of the Student’s Book.

6.4  Grammar – He must be …

Materials: One set of cards for each group of three 
students
Language: Modals of speculation

• Remind students about how we can speculate about the 
present, e.g. He must be clever. They may be lost. It can’t 
be Dave’s bag.

• Tell students that they are going to work in groups to 
speculate about different pictures, stating ideas about 
what is happening and about how people are feeling.

• Put students into groups of three, hand out three sentence 
cards to each student and put a set of picture cards face 
down in a pile. Tell students to read their sentence cards.

• The groups turn over the first picture card and see if it 
matches any of their sentence cards. Whoever has the 
matching sentence card reads it out to the group and 
writes the sentence below the picture.

• When the groups have matched all the pictures and 
sentences, they work together to write another speculative 
sentence about each picture.

• Invite groups to share some of their sentences with the 
group.

Answers:
1 She may be lost. 2 They must be scared. 3 They must be 
upset. 4 He must feel relaxed. 5 She could be waiting for 
someone. 6 He can’t be warm. 7 It might feel strange. 
8 They must love historic places. 9 There must be lots of 
interesting things to buy.

6.5  Listening and Vocabulary – Complete 
the gaps

Materials: Text A or Text B for each pair of students
Language: Vocabulary for holidays and travel

• Tell students that they are going to work in pairs to guess 
the missing words in a blog post.

• Put students into pairs and hand out Text A or Text B to 
each pair.

• Tell them to read the text and to try to guess the missing 
words. If they have difficulty guessing any of the words, 
they should leave them blank.

• When the pairs have finished, join them together with a 
pair who worked on a different text: Pair A with Pair B. Pair 
A says the missing words they have guessed for their text 
and Pair B corrects them, if necessary. Then Pair B says the 
missing words they have guessed for their text and Pair A 
corrects them, if necessary.

• When they have finished, the pairs turn over their texts 
and take turns to give a summary of what they have read.

• The groups then discuss the texts in relation to their own 
experiences, excursions they have been on, travel blogs 
they have read, holidays they have taken with their 
parents, etc.

• Invite groups to share some of their ideas with the class.

6.6  Speaking – Sorry, what did you say?

Materials: One set of cards for each group of four 
students
Language: Clarifying and asking for clarification

• Remind students about how to ask for clarification 
and about clarifying information. Refer students to the 
Speaking box on p. 80 of the Student’s Book, if necessary.

• Tell students that they are going to use their imaginations 
to talk about a situation written on a card.

• Put students into groups of four and hand out a card to 
each student in the group. Tell them to read their card and 
to work on their own to think about what they are going 
to say.

• When they are ready, Student A starts by telling their group 
about their situation. The other students listen to what 
Student A says and ask for clarification according to the 
instructions on their cards. Then the process is repeated 
with Students B, C and D.

• When they have finished, invite groups to act out one of 
their role plays in front of the class.



Instructions and Answer key
6.7  Writing – Travel plans

Materials: One worksheet for each student
Language: An email about travel arrangements

• Hand out a worksheet to individual students and ask them 
to read the first email quickly. Elicit where Yusuf and Reece 
are going on holiday (Tarifa).

• Explain that students must complete the first email with 
the words in the box. Set a time limit for this then check 
answers with the class. In less confident classes, allow 
students to work in pairs.

• Then, direct them to the second email and ask them to 
read it quickly. Elicit at what time Reece wants to meet 
Yusuf at the airport (midday).

• Explain that students must choose the correct future time 
clauses to complete this email. Again, allow less confident 
students to work in pairs before you check answers with 
the class.

Answers:
1 note 2 plans 3 check 4 passport 5 better 
6 While 7 could 8 should 9 book 10 Let 11 before 
12 until 13 while 14 When 15 as soon as 16 before

6.8 Units 4–6 Vocabulary – Half a crossword

Materials: Section A and Section B for each pair of 
students
Language: Vocabulary from Units 4–6

• Write tent on the board. Tell students to define the word 
or to give other clues to identify it, e.g. It’s something you 
can sleep in when you go camping; If you haven’t got 
much money on holiday, you can sleep in this.

• Tell students that they are going to receive a partially 
completed crossword and they shouldn’t show it to their 
partner. For each word that is shown in their crossword, they 
should think about how they can define it or give clues about 
it. Remind students of the words across and down. Explain 
that the pairs will take turns to help their partner complete 
their crossword by defining or giving clues about each of the 
words on their own partially completed crossword.

• Put students into pairs and hand out Section A to one 
student and Section B to the other. If you think students 
need help to develop their definitions or clues, you could 
pair up students with Section A together and students with 
Section B together.

• When students have developed their definitions or clues, 
they should work with their original partner. The student 
with Section A starts by defining the word for 1 down; 
the student with Section B guesses and writes the word in 
their crossword. Then the student with Section B defines 
the word for 2 across and the student with Section A 
guesses and writes the word in their crossword. The pairs 
continue to take turns to define words until they have 
both completed their crosswords. During the process, they 
should not use L1 nor tell each other the correct words. 
When the pairs have finished, they should check their 
answers by looking at each other’s crosswords.

• Invite students to give their definitions of the words 
and have a class discussion about which definitions are 
the best.

6.9 Units 4–6 Grammar – Talk about it

Materials: One worksheet, a die and four counters for 
each group of four students
Language: Ways of making comparisons, speculating 
about the present, quantifiers, future predictions, First 
Conditional, modals of obligation and prohibition

• Tell students that they are going to work in groups to play 
a board game where they throw a die, move that number 
of squares and follow the instructions written on squares.

• Decide with the class about the finishing rules. Do they 
need to throw the exact number to land on the final 
square or can they finish by throwing any number larger 
than the number of squares left to go?

• When the groups have finished, invite students to report 
to the class about something they said during one of 
their turns.

6.10  Set for life – Eco-friendly travel  

Materials: One worksheet for each student
Language: Eco-friendly choices, transport

 Social responsibility: Environmental competence
The activities on this worksheet are aimed at helping 
students to understand the impact of everyday travel 
on the well-being of the planet. The activities will 
encourage students to think sustainably and offer 
solutions to environmental issues.

• Give each student a worksheet. Ask them if they can 
remember any of the eco-friendly travel choices from the 
lesson. Encourage them to say if they have ever considered 
the environment when they have travelled.

• Set a time limit for students to do Exercise 1. Students 
make and order their list individually before they compare 
and discuss in pairs. Invite students to share their ideas and 
then have a class vote to find out the most and least eco-
friendly method of travelling in the town or city that they 
know.

• Before students do Exercise 2, pre-teach the following: 
pavement, cycle-friendly, kinetic, sauna, renewable.

• Allow students time to read the texts before they discuss 
with a partner if there is anything similar in a town or 
city that the students know. Alternatively, you could ask 
students if there is anything similar in their own country.

• When students have finished, ask them which of the 
schemes is their favourite and why.

• Direct students to Exercise 3. Allow them a few moments 
to think about the benefits individually before they discuss 
with a partner. When they have finished, invite some 
students to share their ideas with the rest of the class.

• Explain Exercise 4 to the class. In pairs or small groups, 
students create an eco-friendly transport plan for a town 
or city they know. Give them time to do some online 
research if the students have a smartphone or if you have 
the technology in the class. Alternatively, they can do this 
for homework. If it is the latter, make sure students discuss 
before who is going to research what element of the plan.
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• When students are ready, ask them to present their plan 

to the class. Encourage students to think of questions they 
would like to ask or any comments they would like to make 
while they are listening to each presentation. They can ask 
their questions once the presentation has finished. Then, 
have a class vote on the best eco-friendly transport plan.

• To finish, you may want to have a class debate. Divide 
the class into two groups and explain that each group 
has money to invest in environmentally-friendly transport 
in a town or city. Tell Group A that they want to invest 
the money in new cycle lanes and Group B that they 
want to invest in electric public transport. Explain that 
you will decide where the money is spent after you have 
listened to each group. Allow students time to think of 
their arguments before you have the debate. Encourage 
students to think of their own possible advantages as 
well as any possible disadvantages of the other group’s 
suggestion.

7.1  Vocabulary – Complete and answer

Materials: One set of cards and one word box for each 
group of three students
Language: Phrasal verbs and other phrases related to 
talking about relationships

• Tell students that they are going to get some questions 
which they have to complete with one word. Write on 
the board: Do you get well with my 
sister? and elicit the missing word: on.

• Put students into groups of three. Hand out a word box 
and a set of cards to each group. Each student in the 
group takes five of the cards. They work on their own to 
complete the questions, using words from the box.

• Elicit the answers, making sure that students correct their 
questions if necessary.

• Starting with card 1, students take turns to ask their 
questions to the other two students in their group. 
Encourage them to ask any follow-up questions they can 
think of.

• Invite students to report back to the class about the 
answers to one of their questions.

Answers:
1 deal 2 hang 3 spend 4 together 5 argument 
6 get 7 share 8 great 9 humour 10 step 11 on 
12 up 13 common 14 away 15 half

7.2  Grammar – Tell your group why

Materials: One set of cards for each group of four 
students
Language: Second Conditional

• Tell students that they are going to answer questions using 
the Second Conditional and give reasons for their answers.

• Give an example by writing on the board: If the internet 
went off in your house tonight, what would you do? Elicit 
ideas, making sure that students start their sentences 
saying: If the internet went off in my house tonight, I 
would …

• Put students into groups of four and hand out to each 
group a set of cards face down in a pile.

• One student starts by picking up a card, reading it and 
then asking the question to the other three students. He/
She gives the card to the student who they think has given 
the most interesting answer.

• Then another student picks up the next card and asks the 
question and the process is repeated until all the cards 
have been answered.

• At the end of the activity, find out which student in each 
group has the most cards. Invite each group to say what 
they think was the most interesting answer to any of the 
questions asked.

7.3  Reading and vocabulary – Friends

Materials: One set of cards for each group of three 
students
Language: Vocabulary about friends and friendship

• Tell students that they are going to work in groups to 
discuss some quotes about friendship.

• Put students into groups of three and hand out a set of 
cards to each group. Tell students to read the quotes 
together and make sure they understand what each quote 
means. Explain that they should discuss which quotes they 
agree with and which quotes they disagree with. Give 
them a time limit for their discussion. It doesn’t matter if 
the groups haven’t discussed all the quotes by the end of 
the time limit.

• Invite groups to say which quote they liked best, and why.
• Then tell students to take one of the blank cards each 

and to work on their own to write their own quote about 
friendship.

• Give students a time limit to mingle and tell their quote to 
as many other students as they can.

• When they have finished, invite students to tell the class 
the best quote they heard.

7.4  Grammar – The student who …

Materials: One worksheet for each pair of students, folded
Language: Non-defining relative clauses

• Remind students about non-defining relative clauses and 
how they add information to a sentence.

• Tell students that they are going to create amusing 
sentences about students in their class.

• Put students into pairs and hand out to each pair a 
worksheet that has been folded so that only the first
column is visible. Tell them not to look at the other sections 
of the worksheet. Ask them to write on their worksheet 
the names of sixteen classmates, in any order they like.

• Collect in the worksheets and then fold them so that only 
the final column is visible. Hand out the worksheets again 
to the pairs. It doesn’t matter if they don’t get the same 
worksheet as before. Again, tell them not to look at the 
other sections of the worksheet. Ask them to write on 
their worksheet to complete the sentence endings.

• Collect in the worksheets once more and then redistribute 
them among the pairs. Tell them to open up their folded 
worksheets and read the sixteen completed sentences.

•  Invite pairs to share their most amusing sentences with 
the class.
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7.5  Listening and Vocabulary – Get

Materials: One set of cards for each group of four students
Language: Phrases with get

• Tell students that they are going to work in groups to try 
to guess phrases which include the word get. They should 
try to guess more quickly than the other members of the 
group. The rules are that students have only one guess 
and their answer has to be exactly the same phrase that is 
written on the card.

• Put students into groups of four and give each group a set 
cards face down in a pile.

• One student in each group starts by picking up a card 
and reading out the clue in capital letters. The other three 
students try to guess the phrase. The first student to guess 
correctly wins the card, but if no one guesses correctly, 
the student who read out the clue says the answer and 
wins the card. The student on his/her left picks up the next 
card and the process is repeated until all the cards have 
been won.

• At the end of the activity, find out which student in each 
group has won the most cards.

7.6  Speaking – Identify them

Materials: Picture A and Picture B for each pair of students
Language: Identifying people

• Remind students about how we can identify people in 
pictures (by appearance, by position or by what they 
are doing).

• Tell students that they are going to receive a picture of a 
family gathering and that they will work with a partner to 
ask and answer questions about the people in the picture, 
e.g. Who’s that woman wearing a long dress? Explain 
that the student answering the question should pretend 
not to understand at first, to encourage the questioner to 
ask more questions, e.g. Who’s the woman with the long, 
dark hair and glasses? Who’s the woman standing next 
to the old man? Who’s the woman who is eating an ice 
cream? Students should only say the name of someone in 
the picture when three questions have been asked about 
that person.

• Put students into pairs and hand out Picture A to one 
student and Picture B to the other. Students shouldn’t 
show each other their picture. Tell them to study their 
picture carefully before they start. The student with Picture 
A starts by asking a question about one of the unnamed 
people in his/her picture. When he/she has asked three 
questions and been given the person’s name, the student 
with Picture B asks a question about one of the unnamed 
people in his/her picture. The process is repeated, with 
students taking turns until they know the names of all the 
five unnamed people in their picture.

• At the end of the activity, invite students to share some of 
their questions with the class.

7.7  Writing – Making new friends

Materials: One worksheet for each pair of students
Language: Writing a short story

• Remind students about how to organise a short story and 
discuss what they might write about.

• Tell students that they are going to get a gapped short 
story and that twelve of the gaps (gaps 1–12) can be filled 
with the words provided in a box above the story.

• Put students into pairs and hand out a worksheet to each 
pair. The pairs work together to choose the correct word 
for each gap 1–12.

• When they have finished, elicit the answers. Then tell 
the pairs that they are going to use their imaginations 
to complete the rest of the gaps in the story (gaps 
a–h). Explain that they can write short phrases with any 
information they think is suitable.

• When they have finished, invite pairs to read out their 
answers for gaps a–h.

Answers:
1 month 2 made 3 First 4 Next 5 Just 6 midnight 
7 laughed 8 hotel 9 aunt 10 seven 11 that 12 special

7.8 Unit 7 Vocabulary – Have you got …?

Materials: Set A cards or Set B cards for each pair of 
students
Language: Vocabulary from Unit 7

• Write on the board: city …, … by bus. Ask students to 
guess the words which can be added, one after and one 
before, to make these into two/three-word combinations. 
Elicit break and go and add these to the words on the 
board (i.e. city break, go by bus).

• Tell students that they are going to work with a partner 
and are going to get twenty word cards, ten of which 
are the first part of a combination and ten of which are 
the second part of a different combination. Explain that a 
second pair of students will have the nouns, verbs or short 
phrases they need in order to make the combinations.

• Put students into pairs and hand out either Set A or Set B 
of the cards to each pair. Give them two minutes to read 
all their cards and to guess which words could be added 
to create a combination. Then join a pair with Set A with 
a pair with Set B. Explain that they shouldn’t let the other 
pair see their cards.

• The pairs should take turns to try to complete their 
combinations by asking: Have you got …? Remind them of 
the examples on the board: If Pair A has … break, they can 
ask: Have you got city? If Pair B has the word, they give 
the card to Pair A and Pair A wins the two cards. If Pair B 
doesn’t have this word, they say No and Pair A has to wait 
until their next turn to guess a different word. Only one 
guess is allowed for each turn.

• The process is continued until all the cards have been won. 
The winning pair is the one who has won the most cards.

Answers:
assistance dog, best friends, get married, related by blood, 
deal with, move away, make friends, in front of, see each 
other, grow up, get on with, hang out, great-grandfather, 
half-brother, have an argument, share an interest, spend time, 
sense of humour, have something in common, miss somebody
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 7.9 Unit 7 Grammar – Make a sentence

Materials: One sentence and a blank piece of paper for 
each student
Language: Second Conditional, defining and non-
defining relative clauses

• Write will in the centre of the board. Ask students to think 
of a sentence that includes the word will. Elicit ideas and 
write one students’ sentences on the board.

• Tell students that you are going to hand them a piece of 
paper with one or two words on it and that they should 
use the word or words to make a sentence.

• When students have written their sentences, hand out a 
blank piece of paper to each student and tell them to write 
the numbers 1 to 15 down the left-hand side.

• Invite students to mingle with their classmates and to take 
turns to tell one another their sentences. They should write 
down all the sentences they are told, continuing until they 
have written 15 different sentences.

• Tell students to decide which of the 15 sentences they 
think is the most interesting, funny or unusual. Have a class 
vote to find out which is the most popular sentence.

7.10   Culture – Project worksheet: a 
presentation

Before the lesson: A digital presentation can be made 
using a presentation programme like Microsoft PowerPoint. 
It contains slides with titles, text and images. It can also 
contain other embedded elements, like videos.

You will need: a computer / laptop with access to the 
internet; a digital presentation tool; a projector / screen to 
show the presentations. If students don’t already have access 
to a presentation tool, there are tools online that can be 
downloaded for free.

A non-digital option: Without access to a computer or 
the internet, or if you only have limited access, you may 
prefer a non-digital option. Instead of creating a digital 
presentation, students can prepare a fact file about a 
remote place. Students work in groups and do Exercises 1, 
2 and 3. They write texts for their parts of the fact file and 
look for images in magazines or use materials printed from 
the internet to illustrate their 
fact files.

You will need: printed materials (information and photos); 
paper (A3) – a sheet for each group; coloured pens / pencils; 
glue, tape / adhesive tack

Step 1 Class work

Warm up:
• Ask students what remote places around the world they 

know. If necessary, prompt them by eliciting, for example, 
the Sahara or the Alps. Write these on the board. Then ask 
students to work in pairs or small groups to brainstorm what 
they know about one of the places on the board. Set a time 
limit and, when it is up, invite students to tell the rest of the 
class what they know about their chosen remote place.

Task:
• Give each student a worksheet. Put students into 

groups of three and explain that they will create a digital 
presentation in their groups.

• Students do Exercise 1. They could use their mobile phones 
to quickly look up information to help them with the 
answers if necessary.

Answers: 
Exercise 1
1 glacier: The Antarctic, The Arctic Circle, etc.
2 desert: The Sahara, The Gobi, etc.
3 mountain: The Himalayas, The Andes, etc.
4 rainforest: The Amazon, The Congo, etc.
5 tundra: The Yukon, Greenland, etc.

• Students work in their groups and do Exercise 2 to choose 
a remote place for their digital presentation. They can 
choose one of the places in Exercise 1, or any other place 
they find interesting. Monitor the groups and encourage 
students to give reasons to support their opinions. Point 
out that they may have to compromise to find an option 
that everyone is happy with.

• Students decide who will do each part of the digital 
presentation.

• Point out to students at this stage that presenters will 
not just read what is on the slides, but will develop the 
bullet points or text on each slide to give more detailed 
information. The texts on the slides should be short, but 
students should be prepared to say more.

• Discuss what materials students might like to use in their 
presentations, such as photos and videos. Remind them 
that they should always give the source of any material 
they may use, such as who the photographer is and where 
the video is from. There are websites available which 
publish photos which are free to download and use.

• Before students create their digital presentation, show 
them the tip box in Exercise 4. Then discuss what a digital 
presentation should look like. For example:
  it has a separate slide for each topic / subtopic, piece 

of information; slides shouldn’t contain too much 
information

  each slide should have a title, a photo and a short text 
or bullet points

 the titles should be short and catchy

  the font size should be big enough to read from a distance

Step 2 Individual work

• Direct students to the short texts about the Saraha in 
Exercise 3. Explain that students can use them as a model 
for their own presentation. Allow students time to read 
about the Sahara and match each paragraph with one of 
the questions.

Answers: 
Exercise 3
1 Where is the place and what is it like?
2 How do people fi nd food? Is it a traditional method?
3  How do younger generations learn about traditional 

methods of collecting food?

• Students then work individually at home or in class to 
research their question and look for any photos or videos 
to use.

• Students write the texts (or bullet points) for their part of 
the digital presentation.



Instructions and Answer key
Step 3 Group work

• Students decide if they will prepare their slides separately 
and then one person puts them together to create the 
presentation or if they will create it together.

• Students use the checklist in Exercise 4 to review their 
digital presentation and decide if there are any parts which 
can be improved.

Step 4 In class 

• Each group shares their presentation with the other 
students.

• While students are watching each presentation, they 
should make a note of any questions they want to ask or 
they can use the example questions in Exercise 5. They 
then ask their questions and discuss the presentations. 
They should first say what they liked about each one and 
then focus on the areas that could be improved.

• Give feedback to each group praising them for their efforts 
and highlighting any areas for improvement.

• After all the groups have given their presentations, 
students discuss as a class which remote place they found 
the most interesting and why.

8.1  Vocabulary – Mime, defi ne, draw

Materials: One set of cards for each group of four students
Language: Vocabulary for crime and punishment

• Write police officer on the board. Invite students to show 
the meaning of the word through a mime. Then invite 
them to define the word. Finally, invite them to draw a 
picture of a police officer on the board.

• Tell students that they are going to receive some cards 
containing words from the lesson. Explain that they can 
choose to mime the word, give a definition of the word 
or draw the word, and the rest of the group should try to 
guess the word.

• Put students into groups of four and hand out to each 
group a set of cards face down in a pile.

• One student starts by picking up one of the cards and 
deciding which kind of clue to give (a mime, a definition or 
a drawing). The other students try to guess the word and 
whoever guesses the word correctly claims the card. When 
all the cards have been claimed, the winner is the student 
with the most cards.

• Then do the activity as a class and invite individual students 
to mime, define or draw the words for the rest of the class 
to guess.

8.2  Grammar – Quiz time

Materials: One set of cards for each group of four students
Language: Present Simple Passive and Past Simple Passive

• Remind students about how to form the Present Simple 
Passive and the Past Simple Passive.

• Tell them that they are going to do a quiz in which they 
have to put a verb in the correct form and also choose the 
correct answer.

• Put students into groups of four and hand out a set of 
cards to each group. Each student should take six cards and 
work on their own to write the verbs in the correct form.

• As a whole class activity, elicit the correct form of 
the verbs.

• Then students work on their own once more, to choose 
the correct answer for each of their six cards.

• When they are ready, the student with card 1 tells his/her 
group the sentence, the choices and the choice which they 
think is correct. The other students agree or disagree. If 
they disagree, they work together to try to agree on the 
correct answer.

• When the groups have finished, elicit the correct answer 
for each of the cards. Tell groups to score one point for 
each correct answer. Find out which group scored the 
most points.

Answers: 
1 was painted, A 2 was written, C 3 was played, C 
4 was sung, C 5 was won, B 6 were held, C 
7 was climbed, A 8 were said, A 9 was destroyed, B 
10 was brought, C 11 was designed, C 12 was built, A 
13 was shot, B 14 was killed, A 15 are killed, A 
16 is visited, B 17 are eaten, C 18 is spoken, C 19 are 
committed, A  20 was watched, A 21 were uploaded, C 
22 was directed, C 23 was taken, B 24 are used, B
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8.3  Reading and vocabulary – Can you work 

it out? 

Materials: One set of cards for each group of three students
Language: Negative prefixes and adjectives

• Tell students that in this activity they are going to place 
cards together to match negative prefixes and adjectives.

• Write lucky | in- on the board. Elicit which negative prefix 
would come before lucky to make it negative (un-) and elicit 
an adjective that could come after the prefix in- (e.g. correct).

• Put students into groups of three. Give each student five 
cards and put the rest of the cards face down in a pile.

• One student starts, taking the card at the top of the pile 
and placing it face up. He/She tries to match one of his/
her cards to the one on the table, so as to form a correct 
negative adjective. He/She either adds a negative prefix 
before an adjective or adds an adjective after a negative 
prefix. If he/she can’t do either, he/she picks up a card from 
the pile. The process is repeated by the other students in 
the group, taking turns in a clockwork direction.

• The winner is the first student to get rid of all of their 
own cards.

Matches: 
un-: comfortable, friendly, happy, important, usual
il-: legal, legible, literate, logical
im-: mature, patient, polite, possible
ir-: regular, relevant, responsible

8.4  Grammar – She’s having her hair cut

Materials: One picture card for each student in a group 
of up to twelve students
Language: have / get something done

• Remind students about how to form have / get something 
done sentences using the Present Continuous, Past Simple 
and be going to.

• Tell students that they are going to look at a picture and 
read a line of information and then try to guess what the 
person is having done, has had done or is going to have 
done. Give an example on the board. Draw a card. Write 
at the top of the card A woman is sitting in a chair. Below 
this sentence, draw a man holding a needle and making a 
picture on the woman’s arm. (If you prefer, you can explain 
the picture.) Below the picture, draw a dotted line and, 
below the dotted line, write a question mark (?) Ask: Has the 
woman had something done or is she having something 
done now? Elicit that she is having something done now and 
elicit the complete sentence: She is having a tattoo done.

• Divide the class into groups with up to twelve students in 
each group. Hand out a different card to each student in 
a group and tell them to fold it so that the sentence at the 
bottom is facing the other way.

• Students mingle with one another in their group and show 
each other their pictures. They take turns to guess the 
hidden sentence about each other’s pictures. The student 
showing the picture can help, if necessary.

• When everyone in a group has looked at all the pictures 
and guessed the sentences, discuss the pictures and 
sentences with the class and ask students to think of more 
examples of things you can have or get done.

8.5  Listening and Vocabulary – Caught 
red-handed

Materials: One worksheet for each student
Language: Collocations about crime

• Explain that students are going to play a memory game to 
help them practice crime vocabulary before they write a 
crime story in pairs.

• Put students into pairs and ask them to cut out the word 
and definition cards. Ask them to put them all face down 
on the table in a random order. Students take turns to 
turn over two cards in order to match a crime collocation 
with its definition. If they turn over matching cards, they 
keep them and remove them from the game; if they don’t, 
they turn the cards back over and they are returned to 
the game.

• Set a time limit for students to play the game. When it 
is over, the student with the most cards in each pair is 
the winner.

• Now, students use the crime collocations and other words 
from the unit to create a crime story in their pairs. Allow 
them time to think what crime has been committed, who 
the criminal is and what happens at the end.

• Set a time limit for students to write their story. When they 
have finished, ask them to read it out to the rest of the 
class. Then, have a class vote to find out the most exciting 
crime story.

• Alternatively, when students have finished, ask them to 
swap with another pair to read and check their story for 
any mistakes.

Answers: 
look for clues – This is when the police try to fi nd something 
that helps them solve a crime. 
arrest a criminal – This is when the police catch someone they 
think has committed a crime.
interview a witness – This is when the police speak to some-
one who has seen a crime happen. This person might have 
important information about the crime.
take fi ngerprints – This is what the police do when they are at 
the scene of a crime. This helps them identify the criminal.
search the area – The police do this when they go to the 
scene of a crime. It helps them to fi nd clues.
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8.6  Speaking – You can do it!

Materials: One set of cards for each group of four students
Language: Keeping a conversation going

• Put students in pairs. Explain that they are going to take 
turns to keep a conversation going using the phrases in the 
Speaking Box in the Student’s Book on p. 106. Quickly go 
through the phrases with the students, asking them: How 
do you invite someone to talk about something?, How do 
you encourage people?, How can you reassure someone?
and How do you respond?.

• First, they do Situation 1, with Student A beginning. They 
use the prompts to have a conversation before they move 
on to Situation 2. Student B begins.

• When students have finished, invite pairs to the front to 
perform their conversations for their classmates.

Answers: 
Student A:wrong; happened; worry; Absolutely 
Student B:OK; sure; course; Defi nitely

8.7  Writing – I agree!

Materials: One worksheet for each pair of students
Language: Expressions used in an opinion essay and 
connectors of purpose and result

• Put students in pairs. Cut each worksheet in half 
for Student A and B and give them to each pair. Tell 
students they will have to work together to complete the 
opinion essay.

• Explain that students should first go through and select 
the correct option to complete the texts for 1-6. Students 
should work individually or weaker classes can work 
in pairs.

• Explain that they next have to take turns to ask and answer 
questions about the missing parts of their text and then 
circle the correct connectors of purpose and result. Do the 
first gap in both A and B together by eliciting the questions 
students can ask (A – Who can we contact very easily? B – 
When should young people have mobile phones?).

• After students have finished, they compare their texts in 
pairs. Then check as a class.

• Then, students discuss the question in pairs. Encourage 
them to give reasons for their answers. Alternatively, you 
could have a class discussion about it.

Answers: 
1 in my opinion 2 Personally 3 As a result 4 in order to 
5 However 6 For this reason 7 In general

8.8 Unit 8 Vocabulary – Solve the clues

Materials: One worksheet for each pair of students
Language: Vocabulary from Unit 8

• Tell students that they are going to work with a partner 
to solve clues to complete a puzzle. Explain that they are 
given one letter from each word.

• Put students into pairs and give them a time limit.
• Tell fast finishers to create a similar puzzle, using five 

different words and a five-letter word from the Unit 8 
wordlist on p. 108 of the Student’s Book. When they have 
finished, they swap their puzzle with another pair and try 
to complete the new puzzle.

Answers: 
1 punishment 2 robbery 3 steal 4 vandalism 5 reward 
6 impatient 7 shoplifter 8 illegal 9 detective 10 lawyer 
11 burglary 12 thief 13 impossible

8.9 Unit 8 Grammar – Who might say this?

Materials: One worksheet for each pair of students
Language: Past Simple Passive and Present Simple 
Passive, have / get something done

• Tell students that they are going to get prompts for twenty 
sentences. They should write the sentences taking care 
to use the correct forms of the verbs. Remind students 
about how to form passive and have / get something done
sentences. Also discuss when we use the Past Simple and 
the Present Perfect. (We use the Past Simple when there is 
a completed past time mentioned and we use the Present 
Perfect with just, yet, ever, never and already when no 
time period is mentioned.)

• Put students into pairs and hand out a worksheet to each 
pair. When they have completed the sentences, check the 
answers.

• Then tell the pairs to think of a student in the class who 
might say each of the sentences. They should write one 
name for each sentence, with a different name for each if 
possible.

• When they have finished, discuss each sentence. Invite 
pairs to say whose name they have written for it and ask 
that student if the sentence is true for them or not.

Answers: 
1 I have never had my hair coloured. 2 I was given 
something special for my birthday last year. 3 I had a 
tooth taken out last year. 4 I was told a lie by a friend last 
month. 5 I have had something stolen. 6 I am going to 
have my nose pierced one day. 7 I am often recognised 
in the street by people I don’t know. 8 I was chased by 
someone last month. 9 I am often fed by friends’ parents 
because I look hungry. 10 I have never had my eyes test-
ed. 11 I have had an exam re-marked because I thought 
the mark was wrong. 12 I am often chosen to represent my 
school in competitions. 13 I am going to have a tattoo done 
one day. 14 I was told off by my parents last week. 
15 I have had my photo printed in a newspaper. 16 I was 
given a prize for school work last year. 17 I have had my 
ears pierced. 18 I was shouted at by somebody last week. 
19 I am going to have my hair shaved off in the summer. 
20 I am often given help with my homework.
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8.10  Set for life – You decide!

Materials: One worksheet for each student 
Language: Making decisions

Critical thinking: Create
These activities are aimed at helping students to 
justify a decision that they have made by using 
reasoning and evidence. This will evaluate a number 
of for and against arguments, taking into account any 
short- and long-term reasons, to arrive at a logical, 
well-thought through conclusion.

• Ask students to make a list of any decisions they have 
made so far today. Explain that these decisions can be 
choosing to get out of or staying in bed or choosing what 
to have for breakfast, for example. Students compare their 
lists in pairs.

• Give each student a worksheet and ask them what they 
remember about Harry’s decision on p. 110–111 of the 
Student’s Book. Encourage them to think about his short- 
and long-term decisions.

• Set a time limit for students to read the case studies in 
Exercise 1 and then ask them to discuss in pairs if they 
have, or if someone they know has, been in similar 
situations. Encourage them to tell their partner what 
eventually happened and what the short- and long-term 
reasons were. Invite students to share their ideas with the 
rest of the class.

• Direct students to Exercise 2. Allow them a few moments 
to read the sentences before they complete the activity. 
Allow students to work in pairs before you elicit answers. 
You could ask more confident students to think of more 
short- and long-term reasons either for or against going to 
the party. 

Answers: 
Exercise 2
1 S 2 S 3 S 4 S 5 L 6 S 7 L 8 L 

•  Ask students to look at the speech bubbles in Exercise 3 
and give them time to read them. Allow them a few mo-
ments to think individually what Reece should do before 
they discuss in pairs. Invite students to share their ideas 
with the rest of the class. Then ask students what they 
would do in the same situation.

•  Explain Exercise 4 to the class. In pairs, students complete 
the task and think of as many reasons for and against 
Nadima deleting her social media. You could then assign 
students in each pair to consider whether the reasons are 
short-term or long-term reasons individually before they 
discuss with their partner.

•  When students are ready, invite them to share their ideas 
with the rest of the class. You could also have a class dis-
cussion to debate the rights and wrongs of spending lots 
of time on social media.

•  Before students discuss the questions in Exercise 5 in 
pairs or small groups, allow them time to think and 
make notes.

9.1  Vocabulary – Hidden words

Materials: One worksheet for each student or pair of 
students
Language: Vocabulary related to education

• Tell students that they are going to find words from 
different categories in a word search.

• Put students into pairs or let them work on their own and 
hand out the worksheet. Tell them to look at the word 
categories and to try to guess what the words might be 
before they look for them in the word search.

• When students have finished, elicit the answers and check 
pronunciation. 

Answers: 
1 creative, confi dent, intelligent, talented 2 memorise, 
revise, study 3 practical, speaking, written 4 teamwork 
5 Biology, Cooking, Geography, History, Literature, Maths, 
Economics, Physics

I A T E C O O K I N G B A

 N M E M O R I S E P S I H

T A A E F T L S H W E O R

E T M P R A C T I C A L T

L H W H Y U R U S I G O O

L S O Y P A E D T S E G D

I F R S G H A Y O J O Y C

G L K I Z X T V R B G S O

E N M C W E I T Y Y R P N

N U I S R E V I S E A E F

T A L E N T E D T Y P A I

L I T E R A T U R E H K D

O E C O N O M I C S Y I E

P A S D F A I G F E L N N

W R I T T E N G H L O G T

9.2  Grammar – She said that …

Materials: One worksheet for each student or for each 
group
Language: Reported speech

• Explain that students are going to play a memory game to 
practise reported speech.

• Hand out a worksheet to each individual student and ask 
them to choose one of the sentences. Alternatively hand 
out a different sentence to each student in the group. 
You can divide a larger class into two or more groups. 
Tell the class that they are now going to go around the 
class (or their group) saying their sentence to each of their 
classmates. When they hear the sentence, they should 
respond appropriately, e.g. by showing surprise or making 
a comment about what the person has said. You can role 
play this in front of the class by asking a student to say 
their sentence to you and responding appropriately.
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• Then set a time limit for students to mingle and say their 

sentences and respond to others’ sentences. Explain 
that they should aim to remember as many sentences as 
possible.

• When the time is up and students are back at their 
desks, ask them to write as many sentences as they can 
remember using reported speech (e.g. Marta said that it 
was snowing.).

• Invite students to tell the class what sentences they can 
remember. Make sure they use reported speech when they 
do this.

Answers: 
1 X said he/she didn’t like using social media. 2 X said 
it was snowing. 3 X said he/she and his/her family were 
visiting the Arctic for their summer holiday.  4 X said his/
her sister ate pizza for breakfast. 5 X said he/she and his/her 
sister always do online French school on Sundays. 6 X said 
his/her parents were fl ying to Brazil tonight. 7 X said his/her 
dad wasn’t taking a helicopter to work today. 8 X said her/
his cat was in a tree. 9 X said he/she played video games 
all day on Saturday. 10 X said he/she wanted to give me a 
million euros. 11 X said we all wanted a lot of homework 
tonight. 12 X said her/his friend didn’t like chocolate. 
13 X said the police were arresting the criminal. 14 X said 
she/he was going to the cinema with his/her dog. 15 X said 
his/her grandmother was riding a horse.

9.3  Reading and vocabulary – Make or take?

Materials: One worksheet for each pair of students, 
dictionaries or access to online dictionaries
Language: Collocations with make and take

• Tell students that they are going to look at collocations 
with make and take. Explain that they learned some of 
the collocations during the lesson and that some of the 
collocations are new.

• Put students into pairs and hand out a worksheet to each 
pair. Tell the pairs to look at Exercise 1 and to write the 
words and phrases in the box under the correct headings. 
Explain that there is one word or phrase that collocates 
with both make and take.

• Elicit the answers and then give students dictionaries or 
access to online dictionaries and tell them to find three 
more collocations using take and three more collocations 
using make.

• In Exercise 3, the pairs should work together to write 
sentences that illustrate the meaning of the collocations 
they found in Exercise 2.

• When the pairs have finished, invite them to share their 
sentences with the class. Encourage students to make a 
written record of all the new collocations in their notebooks.

Answers: 
1 take: a break, a test, an exam
make: sense, a connection, progress 
take/make: notes

9.4  Grammar – Ask and answer

Materials: Section A and Section B for each group of 
four students
Language: Word order in questions, including subject 
questions

• Tell students that they are going to work with a partner to 
make questions by rearranging words.

• Put students into pairs and hand out either Section A 
or Section B to each pair. They should write the correct 
questions on the worksheet.

• Then join pairs together to make groups of four, so that a 
pair with Section A is working with a pair with Section B. 
The pairs take turns to ask one another their questions and 
to note down the other pair’s answers.

• When they have finished, elicit the correct word order 
of the questions and invite groups to share their most 
interesting answers with the class.

Answers: 
A
1 How often do you go out with your friends? 2 Are you 
reading a book at the moment? 3 What did you do last 
weekend? 4 Who gives you the best advice? 5 Do you like 
spending time on your own? 6 How many people phoned 
you yesterday?

B 
1 What do you usually do in the summer holidays? 
2 What are you thinking about at the moment? 
3 What did you eat last night? 4 Who helps you with your 
English homework? 5 Do you like watching the news on 
TV? 6 How many people sent you a message yesterday?

9.5  Listening and Vocabulary – Calm down!

Materials: Section A or Section B for each pair of students
Language: Phrasal verbs

• Remind students about the phrasal verbs in the Vocabulary 
box on p. 117 of the Student’s Book (calm down, fill in (a 
form), get on, hand in / out, look over, look up, miss out) 
and elicit their meanings.

• Tell students that they are going to write four short 
dialogues and that each dialogue is going to contain one 
of these phrasal verbs.

•  Put students into pairs and hand out either Section A or 
Section B to each pair.

• When the pairs have written their dialogues, they should 
join together with another pair so that a pair with Section 
A is working with a pair with Section B.

• The pairs take turns to act out their dialogues. The other 
pair should choose which of their dialogues is the funniest 
or most interesting.

• When they have finished, invite pairs to act out the chosen 
dialogues in front of the class.
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9.6  Speaking – Sort them out

Materials: One worksheet for each pair of students
Language: Exchanging personal information

• Elicit the sorts of things students may talk about with 
friends or when they meet new people.

• Tell students that they are going to receive two dialogues 
with the questions removed and given separately. They 
should read the dialogues and write the questions in the 
correct places.

• Put students into pairs and hand out a worksheet to each 
pair. When the pairs have finished, elicit the answers.

• Tell the pairs to choose one of the dialogues and to add 
three more questions and answers to the end of the 
dialogue.

• When the pairs are ready, invite them to act out their 
dialogues in front of the class.

Answers: 
1 g 2 a 3 i 4 j 5 f 6 c 7 h 8 b 9 e 10 d

9.7  Writing – A formal letter

Materials: One worksheet for each student
Language: Writing a formal letter

• Hand out a worksheet for each individual student and 
explain that they have to identify the parts of a formal 
letter before they write one of their own.

• Allow students time to read the job advert in Exercise 1 
before they complete the task. Check answers with 
the class.

• Then, students read the job advert in Exercise 2 before 
they write a formal letter asking for more information. Tell 
them to use the letter in the previous task and the one in 
the Student’s Book on p. 119 to help them.

• When students have finished, ask them to swap letters 
with a partner to make suggestions how to improve their 
work if necessary. Students then make any changes to their 
letter.

• Invite students to read their finished letter out to the rest 
of the class.

Answers: 
1 d 2 e 3 f 4 b 5 a 6 c

 9.8 Units 7–9 Vocabulary – Crossword 

Materials: One worksheet for each pair of students
Language: Vocabulary from Units 7–9

• Put students into pairs and hand out a worksheet to 
each pair.

• Tell students to read all the sentences and to try to guess 
the missing words. Explain to students that if there are any 
words they definitely know, they should write them into 
the crossword. The letters from these words will provide 
prompts to help with words that may be more difficult 
to guess.

• When the pairs have completed the crossword, elicit the 
words and check the spelling.

Answers: 
Across: 3 reward 5 pickpocket 8 related 
10 burglary 11 stranger 14 presentation 
15 unhappy 16 stepsister 18 prison 
19 memorize 20 break

Down: 1 revise 2 fi ne 4 court 6 progress 7 thief 
9 teammate 12 fi ngerprint 13 punishment 17 creative 

 9.9 Units 7–9 Grammar – Choose and ask

Materials: One worksheet, one coin and one counter 
for each group of three students
Language: Second Conditional, passives, defining 
relative clauses, have / get something done, questions in 
different tenses

• Remind students about the different structures they have 
learned over the last three units.

• Tell students that they are going to play a board game in 
groups and that they will need one coin and one counter 
(a small piece of paper would be fine). Explain that they 
need to flip the coin to move around the board. If the 
coin lands heads up, they move two places and if it lands 
tails up, they move one place. Each student uses the same 
counter and starts from where it last landed, not from the 
beginning of the board.

• Explain that when a player lands on a square, they should 
follow the instructions. They either use the words on the 
square to make a question in the specified form and then 
ask the question to the other two players, who both have 
to answer, or they choose the correct word(s) and then talk 
about the topic for thirty seconds.

• The student on their left then starts from that square, not 
from the start and repeats the process.

• Explain that this isn’t intended as a competitive game to see 
which individual player can finish first, but rather that the 
players take turns to move everyone through the board game.

• Put students into groups of three and hand out a 
worksheet to each group.

• When the groups have got to the end of the game, invite 
them to ask and answer some of the questions in front of 
the class.
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Answers: 
1 What would you do if someone stole your phone? 2 Who 
was / is your favourite song sung by? 3 who 4 When did 
you last have your hair cut? 5 How many people sent you a 
postcard last summer? 6 The best meal I ever had was made 
by … 7 which 8 What time does your mum or dad wake 
up in the morning? 9 What would your parents say if you 
came home with a tattoo? 10 Who was your favourite book 
written by? 11 where 12 When did you last have your 
photo taken? 13 was told 14 Students’ own answers. 
15 who 16 What would you do if you won the lottery? 
17 done 18 How would you feel if your friends were 
an hour late for a meeting? 19 Who was your favour-
ite fi lm directed by? 20 When did your parents last have 
something fi xed at home? 21 bought 22 Students’ own 
answers. 23 The best present I ever received was given by...

9.10   Culture – Project worksheet: a 
website

Before the lesson: A website is a collection of web pages 
and related content that is identified by a common domain 
name and published on at least one web server. You can 
find some webpage creators on the internet. During the 
lesson, students will design a home page of a website.

You will need: a computer / laptop with access to the 
internet; webpage creators; a projector / screen to show the 
presentations.

A non-digital option: Without access to a computer or the 
internet, or if you only have limited access, students can 
make a poster for the school.

Students work in groups of four and do Exercises 1, 2 and 
3. They write texts for their parts of the poster and look 
for images in magazines or use materials printed from the 
internet to illustrate their posters.

You will need:
printed materials (information and photos)
paper (A3) – a sheet for each group
coloured pens / pencils
glue, tape / adhesive tack

Step 1 Class work

Warm up:
• Ask students to work in small groups and brainstorm all 

the things they like about their school. Encourage them 
to think about the subjects they study, their friends, the 
timetable, and after-school clubs, etc. Then, ask them to 
think about what things they would change if they could. 
Then invite students to share their ideas with the rest of 
the class. 

Task:
• Give each student a worksheet. Put students into groups of 

four and explain that they will create a website for a new 
school.

• Students do Exercise 1. Ask them to answer the questions 
individually before they discuss them in their groups. 
Remind them to give reasons for their answers.

• Students work in their groups and do Exercise 2 to choose 
the things they want to include in their new school, such 
as the subjects and the timetable, etc. They can use their 
answers to the questions in Exercise 1 to help them. 
Monitor the groups and encourage students to give 

reasons to support their opinions. Point out that they may 
have to compromise to find an option that everyone is 
happy with.

• Students decide who will create each part of the website, 
using the questions in Exercise 1 to help them.

• Discuss what materials students might like to use on their 
websites, such as photos and videos. Remind them that 
they should always give the source of any material they 
may use, such as who the photographer is and where the 
video is from. There are websites available which publish 
photos which are free to download and use.

• Before students create their website, show them the tip 
box in Exercise 4 and discuss what a good website should 
look like. For example:
 it should be easy to find the information you want

 the photos should be clear and attractive

 the font size should be big enough to read on a screen

• Tell students they should use the checklist to review their 
website when they have finished and decide if any parts 
can be improved

Step 2 Individual work

• Direct students to Exercise 3 and explain that the sentences 
are replies to the questions in Exercise 1. Students read 
them and match to the questions.

Answers:
Exercise 3
A 4, B 1, C 2, D 3

• Students work individually at home or in class to prepare 
their parts of the website according to the questions in 
Exercise 1. They also look for any photos or videos they 
want to use.

• Students write the texts for their part of the website.

Step 3 Group work

• Students create the website. Encourage them to use one 
of the free website creators if possible. Alternatively, 
they could create a mock website using Microsoft Word 
or PowerPoint or an alternative design program or 
presentation tool.

• Students use the checklist to review their website and 
decide if there are any parts which can be improved.

Step 4 In class 

• Students send their projects as a link, PDF or slides to the 
teacher before the lesson.

• Each group shares their website with the other students, 
giving a short presentation.

• After the class has watched each presentation, ask them 
to think of any questions they would like to ask or they 
can use the example questions in Exercise 5. They then ask 
their questions and discuss their websites. Point out that 
students should also say what they like about the website 
and school, before they focus on the areas that could be 
improved.

• Give feedback to each group praising them for their efforts 
and highlighting any areas for improvement.

• After all the groups have shown their websites, students 
discuss as a school website which they found the most 
interesting and why.


